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ABSTRACT
THE USE OF POP CULTURE: A CASE STUDY OF A TESOL CLASSROOM

Dissertation Advisor: Dr. Joseph Carroll

This qualitative research focuses on the use of pop culture in a ninth grade
TESOL classroonilo understand pop culture as a system of symbols, this research
framed the use of Vygotskyds (1978) view
symbol system for individual$n an effort to understand how English teachers are using
pop culture to matate and create safe spaces to students, the researcher decided to
investigate this classroom through a case study desigghrddearch collected data
through a teacher interviewl(), focus groupRKG), documentation), and field notes
(FN). Taking inb consideration that the process of data analysis incorporates storage,
segmentation, coding, developing categories, and identifying relationships between said
categories, | segmented each category on the research questions themselves to lead the
analysisin a straight line without deviating from the goal. This research revealed that the
teacher used diverse spheres of pop culture to motivate and create safe spaces for
students. Nevertheless, the investigation also revealed that using pop culture in a
classoom is an arduous task and must be researched prior to its incorpddaigoaf the
numerous conclusions reached by the researched focused on how pop culture is
advantageous to students when the pop culture being used is relevant to the students in

the dassroom.



ABSTRACTO
EL USO DE LA CULTURA POPULAR: UN ESTUDIO DE CASOS DE SALON DE
TESOL

Director de disertacion: Dr. Joseph Carroll

Esta investigacion cualitativa se enfoca en el uso de la cultura pop en un salon de
clases de TESOL de noveno graBsta investigacion enmarco el uso de la vision de
Vygotsky (1978) sobre éénguajey cémo la cultura pop puede convertirse en un sistema
de simbolos para los individuos. En un esfuerzo por entender comaéssrosle inglés
utilizan la cultura popular pa motivar y crear espacios seguros para los estudiantes, el
investigador decidio investigar este salon de clases a través de un disefio de estudio de
caso. Esta investigacion recopil6 datos a través de una entrevista con el maestro (TI),
grupo focal (FG)documentacién (D) y notas de campo (FN). Teniendo en cuenta que el
proceso de andlisis de datos incorpora el almacenamiento, la segmentacion, la
codificacion, el desarrollo de categorias y la identificacion de relaciones entre dichas
categorias, segmentada categoria en las preguntas de investigacion mismas para llevar
el andlisis en linea recta sin desviarme del objetivo. Esta investigacion revel6 que el
docente utilizé diversas esferas de la cultura pop para motivar y crear espacios seguros
para los estdiantes. Sin embargo, la investigacién también revel6 que utilizar la cultura
popularen un salon de clases es una tarea ardua y debe investigarse antes de su
incorporacion. Una de las numerosas conclusiones a laegoellinvestigador se
centré en cio la cultura poplar es ventajosa para los estudiantes cuando es relevante

para los estudiantes en el aula.
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CHAPTER I: INTRODUCTION

Problem
Motivation and interest are crucial factors when creating a safe space for students

in the English classroom. Students whandt feel safe, invested, or reflected in the

di scussion wi |l |l ose interest. According t
of cultures found in most ESL classrooms, educators must take into consideration all the
features that &adassmwopn(p.49). Cieatirgra safetspace for

students can be done through the cultures they bring into the classroom from the outside:
their prior knowledge. The melting pot of diverse cultures, backgrounds, interests, and
motivators creates a spaslere the educator can meet the student and try to understand

their perspective; hence, creating a safe space in the process.

Literature is but one of the many factors that students shudder at when mentioned,
yet it is crucial to critical thinking skillsi Wor ki ng wi th | iterary tex
classroom can make a considerable contribution not only to learning a foreign language
but also to inspiring critical thinking, which is inherent to a critical reading of a fictional
wor ko ( Bobki n20léam @B0).ritied thinkiagvfasters problesolving
skills, making informed decisions, finding meaning in literary works, analyzing and
weighing the evidence in a logical manner, and drawing-ngaoned conclusions from
the material. This is exemified in approaches like the critical literacy approach that
focuses on enabling Aéstudents to interpre
|l ens[es] 0 (Bobkina and Stefanova, 2016, p.
focus on how critical thinkg and literature meld together to create critical literacy

taking from fields such as philosophy to feminism (Bobkina and Stefanova, 2016). For



some students, critical thinking is a difficult tablat sometimes disengages students.
Therefore, the probie of this studywasin how studentsveremotivated by their

educators to approach literature and all it entails.

In some cases, there is a lack of interest in students when literary themes emerge
due to the fact that it is unengaging. Collins (2012) sfatest | he use of pop ¢
educators engage students. Using pop culture can allow students to be more connected to
the subject mattero (p. 31). These discuss
uninteresting and unrelatable for some of the studadmeng the gamut of perspectives
from teachers toward pop culture, literature seems to be the main strategy to introduce
themes when they are also present in other mediums. Thanks to the proliferation of
purely academic material, some studeetsl to viewpop culture as devoid of literary
elements due to the dominance of classical literature. But contrary to this belief, literary
elements are present in several mediums (television, music, movies, video games, songs),
all of which students are exposedtddans o met i mes even obsess o0vVe
[Commonsense] Census showed that teens spend an average of nine hours per day
consuming some form of digital medi aéo (Br
pop culture is a reflection of the world anslus, hence the elements that surround the
students might have the same themes that teachers are hoping to teach through classic
Il iteratur e. Al magine the |literary experien
asked to examine the story originglog¢ir favorite video games or movies, or if they

were asked to rewrite a classic from a dif

Literary elements are embedded in pop culture and themes associated with courage,



morality, and ethics may be gent in comic books likBatman TV series likeBlack
Mirror, or even video games such@svell.

Thus, the use of pop culture is a possibility through which teachers might awaken
and enhance studentsd i ntwasngysnteesttmfindoutt er ar y
if teachersvereusing these mediums as teaching tools, how wergusing them, and
which werethey using. | postulatethat students wuld be more immersed in the mention
of relevant pop culture and when the moment to recall themesandat them with
literature appe&d, the students auld be more inclined to remember these elements. By
using pop culture rel evantdthernfintitheenesst udent s
interesting and understand the relevance of these. However,ush¢ake the reality of
the contexinto account. Students learn in different manners and the introduction of pop
culture into the English curriculum might be an adequate tool for teaching literature.
Hence, pop culture becomes a medium, a bridge, aad@lp the educator bridge the
mat erial with the student s 6 ougltitagdeeifay. Never
teacher wasising pop culture as a motivator for students toward literary themes. Pop

culture might be able to increase interest toviéedary classics.

Student motivation and interest have always been crucial factors when
considering the topics being discussed in class. Some students might not feel driven or
enthralled by the classroom discussion, losing interest in the topics besrgdav the
curriculum. The problertay in how students are motivated to approach these themes. By
using pop culture, the students might find themes interesting and understand the

rel evance of these. One must t aghtensmghudent s



to understand how pop cultuesused ina TESOL classroom to benefit and motivate

studens.

Research Purpose and Aim
The aim of thisstudwast o shed | ight into the teache

single TESOL classroom. baghtto see how an English teacher percditre
incorporation of pop culture into the English curriculum. Seeing as the English classroom
is mainly about the languageibg taught, this providithe teacher with enough leeway
to use pop culture. In addition,dwghtto draw attention to the way teachers teach
|l iterature. According to Page (2012) dnél a
seemingly endless supply®fu mmar i es and fAstudyo guides th
reading the assigned text. Stildl |l rejoice
guote highlights the need to incorporate pop culture into the classroom for two reasons:
t h e r pethara chmediums, summaries, and complementary literature that delves into
the same topics evident in the literary classics; and these classics are often mostly
enjoyed by the teacher rather thanwa$ ocusin
not proposing an English classroom free of any classics, but one where the classics and
pop culture ould complement each other harmoniously

On the long run, the purpose of this stueysto understand the need to
i ncorporate pop culct ulriev dsn.t oT hset wasttrenaiat esndt saéc ac
to facilitating the learning process. Teachers must understand students, and the use of pop
culture in the classroom is one of the many ways in which teachers can connect with the
student s6 i n sheidoassaond. By doihgsso, teacheos fvalidate the pop
culture that students are exposed to whether in English, Spanish, or in both languages. In

this sense, this studpgghtto redirect the participating classroom toward pop culture

4



which helgedstudens connect the topics being discussed in class with the topics that they

have decided to bring from outside the classroom.

Research Questions
In this Case Study, the use of pop culture in a single TESOL classrooghtt

answersix research questions. &se questionswerebased on the way educators use pop

culture and their perception of said use daily:

1. How does the TESOL teacherdéds incorpo

spaces for students?
2. How does the teacher use pop culture in the classroom?
3. Which maliums of pop culturarebeing used in the classroom?
4. What are the advantages of the use of pop culture in the classroom?
5. What are the challenges of the use of pop culture in the classroom?

6. What are the most salient uses of pop culture ircldssroom?

Justification
This investigatiorwasaimed at the use of pop culture in the classroom due to the

impact ithadin TESOL classes. For this purpose, the fosasontheteacher. fie
teachemwasthe ones in direct contact with the student populatod it wasrucial for
them to under st and ottheeurrent pppucpltureé. i éhis sease, thiss n t
investigationwasjustified for it ©ughtto understand the way each educator uses p

culture and what challenges might emerge through the process. Be it positively or
negatively, it dire@dthe classroom down a specific pathwdismy aim to document

and understand the elements that make some Puerto Rican classrooms unique with the

use pop culture.

w



Glossary

1.

2.

3.

8.

9.

Americanization Process: The 8S  a ttotAmenipahize Puerto Ricans.
Aventura: Musical group

Black Mirror: TV show

Bad Bunny: Puerto Rican artist

Memefying: The process in which an individual transforms an event, idea, or
concept into a meme.

Memeable: A high possibility that an event, idea, or concept can be turned into a
meme.

Meme: A funny image that is usually propagated in social media and the internet.
Residente: Puerto Rican Artist

Trap: A subgenre of urban hip hopsic.

10. Sonnetizing: The process of turning an item into a sonnet.



CHAPTER Il: LITERATURE REVIEW

Safe Spaces in Education
The way students react to the material discussed in class will be reflected in the

way the classroom space is portrayed. This is ekBegpin how teachers decide to

appeal to the students around them and the world that they bring into the classroom from
the outside. Accor di n glthe metaghod of tleeylasarooth asSt e i n
a Asafe spaceo has faeclhasmognelknata that alowd gwlentsiopt i o
feel secure enough to take risks, honestly express their views, and share and explore their
knowl edge, attitudes, and behaviorso (p. 5
factors that are embedded hetconcept of a safe space. For instance, students might feel

more accepting of the educator and the classroom material if they feel that their opinion,
whether it be based on a movie, comic, or TV show, is validated in the classroom

discussion. The previs definition encompasses a number of elements that make up a

safe space: riskaking, honesty, and sharing. Each of these is crucial to understanding

how a TESOL classroom can work and how a teacher can create bonds with their

students. However, some tiese, such as rigkking, seems paradoxical, but it truly

isndot. The more comfortable the student 1is
educator for that matter, the easier it will be for them to try new approaches to the
material and expressthene | ves. Thi s space filencour ages]|
about their biases and unpopular views is a particular challenge in social work

classroomso (Holl ey and Steiner, 2005, p.

In this literature review, | aim to discuss the implications anecesfmotivation

can have on studentsd6 | anguage skills, in



arts (reading, writing, speaking and listening), when pop culture is used to further create a

safe space for TESOL students.

AMoti vat i opownjamonghotth eedclyers land researchers, as one of the

key issues in | anguage educationo (Lamb, 2
standardi zed worl d, where in some cases th
are not considered, ismucalhn der t han one would think. i Tl

education actively stifle the conditions t
(Robinson, 2001, p. 49). The use of pop culture in the classroom can be used to reignite

creativity and motivate our sdents in this corporatized and standardized world.

I n recent years, pop cul t urséhelcreadionpeaked
of classes aimed at the discussion of pop culture phenomenon has created an environment
for these sorts of topics. However, it has been my experience that there are still some
teachers who avoid its use in the classroom. Nevertheless,ttidetwveen children,
teenagers, and adults and their favorite TV shows, movies, video ganeegy others
might prove useful in the teaching of another language. By using something familiar,
teachers can hope to mai nt entomakecennestionsd ent s
between reading and writing, critiedlinking skills, and the importance of these in the

academic world.

Students who are not motivated will possibly be less interested in the discussion
and they will lose concentration. Therefdtee problem lies in how teachers motivate
students to approach these themes and topics. It is crucial to judge the same themes
present in movies, TV shows, and video games like one does in diverse types of

Il iteratur e. APr ovi dhedagsropro glawk studentsthhd t ur e t e x

8



opportunity to analyze rhetorical strategies, make thematic connections, examine

all usions, develop background knowl edge, a
(Page, 2012, p. 130). Topics like love, identity, wacjsm, discrimination, among

others, are as relevant in any book as they are in pop culture. One must also consider the

variety of students when one speaks about motivation. According to Mcintyre et al

(2001), A[m]Jotivati on Iling pet cempexvargables nsedtoo f t h
explain individual differences in | anguage

2013, p. 123). Each student is different, and as educators, we must consider this when
trying to motivate them.

Furthermore, Vedenpéaéa and Lonka (2014) go on to relate both learning and

creativity. Creativity, according to the s
|l earningo (p. 1,824). There is an intrinsi
and the individual. The individual 6s cul tur
essence, this boils down to Vygotskydés vie

Lonka (2014), AMoran (2010) states, O6Vygot
wayls] : the individual al so produces and rep
part of the culture being mentioned in the previous quote and should essentially be
considered in the development of the student. Students are exposed to music, TV shows,
video games, and movies on a daily basis, and they tend to reproduce what sticks with
them after the enjoyment of any of the previously mentioned media has passed.

Thus, the use of pop culture is a possibility through which teachers might awaken
andenhare studentsé interest. I postul ate that

alternative and when the moment to recall literary themes and expand their literacy



emerges, the students will be more inclined to do so. By using pop culture, the students
might findthe English class interesting and understand the relevance of learning an

additional language.

10



Defining Motivational Pop Culture
According to D°rnyei and Ushioda (2011)

word fAimovereoO meaningefisonmbovemakehatr mavae
86) . Etymologically, one can derive from i
in motion rather than being static. In this sense, motivation draws on change, on

becoming different, on decidingtotake astepia fAr i ght 6 di recti on.

motivate is to guide toward a certain direction.

I n addition, pop culture is defined as
reflecting, suited to, or ai meding2012 he ¢t as
p. 20). This umbrella definition permits us to address several mediums (series, movies,
comics, games, music, among others) under one notion. However, pop culture also
encompasses a set of practices, beliefs, and rituals that stretch thraugpeaific social
and cultural lens (Kidd, 2014). These practices and rituals will be diverse in each setting
and environment which means that pop culture is never the same for all the students
invol ved. One must consi dendsotideeonomic reaitg nt s O

before delving into their preferred pop culture experience.

However, seeing that English is a language, therefore a medium, the use of pop
culture can be applied to the TESOL classroom with miniscule modifications. Using
concepts ad elements students are already familiar with, the educator can bridge a gap
between the world outside the classroom and the world inside the classroom. These two
worl ds are often in competition, yet they

has the potential to enliven the curriculum.

11



Zone of Proximal Development
ALearning and devel opment are interrela

(Vygotsky, 1978, p. 77). These two elements are intrinsically tied together. They cannot

bedi vi ded or separated due to the way a chi
learning process. However, this learning process is not formal as it would be in the

context of the educational system. The moment the child is born he/she is receiving

i mpul ses from all around him/ her. The wor/l

Every sound, experience, and feeling are tied to a learning process.

Vygotsky (1978) believed A[t] hat childr
attend school is theasting point of this discussion. Any learning a child encounters in
school always has a previous historyo (p.
knowledge they have set up from a previous 8tétem the home, their peers, and
anyone the child encounsebefore starting formal education. Formal education in this
context would be schooling. The child already comes with preconceived notions and
formulated information. The informal education they receive at home is still a form of
education which preparelsem for the social interactions that they will be exposed to in
the educational scenari o. For mal educati on
the fundamentals of scientific knowledgebo
had exposure toertain topics in the filial scenario; when a child comes to school, they
are not a tabula rasa or a blank slate. The educator cannot expect to disregard what the
child has learned outside of formal education. Hence, the child has been educated
informally on everything from math, names, and the perception of their surroundings.

Education is then a process of assimilation. Whether the child is learning how to acquire
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language or learning how to walk, the child is going through a process of assimilation and

education.

According to Vygotsky, there are variou
can be called the actual developmental level, that is, the level of development of a child's
mental functions that has been established as a result of certailty alosapleted
devel opment al cycleso (Vygotsky, 1978, p.
have happened for the child to be able to go through the process of the first actual
developmental level. Based on the Zone of Proximal Development (ZRDis thhere
the child is at the moment without any proper help to learn any further. The child knows
the material to this point, but everything beyond thisipbecomes harder for the child to
assimilate. Children have two stages of development acgpialithe ZPD. The first
stage has to do with what the child has already learned and internalized. There is no
additional help needed for the child to solve the problems given. For example, if the child
is given a test on a mathematic problem and he/stsepasaid test, it is understood that
the child has already internalized the topic that was discussed. This means that the
children can Aindependently deal with task
standardi zed f or é 0 ydotsky,il378, p.d8).ttis crucialéoge | ev el
understand that standardization plays a vital role in this context because the student is
being exposed to the material that they are supposed to have developed and learned at a
given age level. If the student canpetform in this standardized test specialized to the
student6s age, then the student has not go

to be at said level.
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On the other hand, Vygotsky (1978) defines the Zone of Proximal Development
as nét hebetdees theaactual developmental level as determined by independent
problem solving and the level of potential development as determined through problem
solving under adult guidance or in collabo
short, ZPD ishe second stage in which the distance between the actual development and
the potential development that another can help the student achieve. The teacher becomes
a facilitator that provides certain elements to the students to facilitate their learning.
Through this facilitation the educator scaffolds with previous knowledge to help the
student achieve that which is required of them. The educator permits the students to move

from one level of development to another.
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More Knowledgeable Other
AThe Vy pearspestivea aasnmes that we learn in the presence of other

peopleotherssh o have a better knowledge of <certa
(Abtahi, 2017, p. 35). The More Knowledgeable Other (MKO) is a facilitator, an

individual that has a bettgrasp of the concept and is the intermediate between what the
student knows and what the student must learn in order to acquire the skills necessary to
progress academically. In this sense, the social aspect of education continues to be the

basis of Vygtskian perspectives as it centers on another individual facilitating the

material. Nevertheless, this facilitator does not necessarily have to be the educator/adult.

The MKO could be a peer that has already learned and developed in the field further than

the other student, the learner, the one that needs to be guided through the process. The
more knowledgeable other becomes a sort of sharer, a bridge between the topic being

di scussed and | earning. fnNné[T]hey appeared
more willing to share their knowledge with
They in this sentence refers to students that are more knowledgeable than their

counterparts. This is crucial for the students become the educator. And this gives the

stucent autonomy to promulgate what he/she has already learned. Not only does the

MKO help the student learn the material, but, in the case of a student, the MKO is also
applying the already internalized knowledge into a useful and practical context. However,

at the same time, the MKO, in the classroom, facilitates the interactions and the learning

process.

On that note, pop culture can also facilitate the interactions between the students
and the MKO therefore facilitating learning. The interaction would goother and

would be more successful if those that are interacting belong to the same sphere inside of
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culture. For example, low subjects such as movies, TV shows, video games, songs,
among othersmight facilitate the learning process if the MKO and thelant share

those same values and interactions. If the student is a fan of a given show, such as
Supernaturaland the class topic is aimed at mythology, it would be useful to use a

fellow classmate that is familiar with said pop culture sphere to hekiudent that is

having difficulty with the topic at hand. This way the MKO facilitates the learning

through the process of helping the student associate the topic through pop culture. In this
case, the MKO would not be complete without the proper popreutphere to facilitate

the learning process. This in turn can lead to using pop culture through artdKO

incorporate pop culture inthe ZPD theory.
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Vygotsky & Symbols
Furthermore, Vygotsky also delved into the concept of speech, due to the diverse

types of speech that students use to learn in the educational scenario. Vygotskian theory
concentrates on the speech that is both used internally to make meaning and the speec

used externally that eventually becomes communication. Speech becomes the driving

force for development. Without speech or the mastery of symbols, the child cannot

develop properlyiiTheir speech and action are part of one and the same complex
psychologc al function, directed toward the solu
1978, p. 10)The development of a speech is directly linked to critical thinking.

Whichever symbols the child is getting exposed to daily will help him/her develop into a
socialb ei ng. However, Vygotskyds theory does r
symbols that the child is exposed to daily in the way of pop culture. One must consider

that this is due to the lack of these elements existing while Vygotsky developed his

theores. The types of speech discussed by Vygotsky are egocentric, internal, and external

speech.

Vygotsky (1978) states that egocentric
bet ween external and internal spelmecho (p.
value in egocentric speech due to the use that it has when bridging internal thought and
external speech. Egocentric speech is then
before he/she is about to speak. It is a useful process when decidirthevtiaitd will
say. This also facilitates problesolving skills in students. In other words, egocentric or
sefspeech is considered a tool to guide the
egocentric speech would be then the intermediate, the mmddlebetween the process of

thought instead of internalization, and the externalization.
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Il n addition, Vygotsky (1986) stated t
speech is for otherso (p. 225) . tothener sp
language. The variables we are exposed to are interpreted in inner speech in real time.
The concept of inner speech is the way humans make sense of the world arodnd them
through analysis, interpretation, and decoding. Students use inner speecble to
make meaning about that which they are exposed to daily. Inner speech is personal to the
individual as they are making meaning through the process of analysis, which in turn will

eventually become external speech.

Furthermore, external speechessence is the product. The ideals the individual
craft through the process of inner speech are then exposed through language. External
speech is then the final product of the process of internalization. Contrary to inner speech
which is more private, anitthelps the student sort out the world around them. It permits
the student to see the world through his thought, instead of just through the words and

impulses that the student receives.

According to Vygotsky (1978)neousiypra@] s a
continues almost without interruption throughout the experiment. It increases and is more
persistent every time the situation becomes more complicated and the goal more difficult
to attaino (p. 10). Vygot slyyuttobkablsto a poi
complicate and increase the difficulty there needs to be understanding first. The symbols
need to be agreed upon before the educator can increase the difficulty level, which means
that the teacher must understand the symBal&l ymbols become schemata for the
sake of the student to anchor the topic being discussed. The use of pop culture could be

the anchor which helps the student mediate between the schema and the difficulty.
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Symbols must be meaningful and relevanttocthei | d. AA chi |l dbés

important as the role of action in attaining the goal. Children not only speak about what

they are doing; o (Vygotsky, 1978, p. 10).

understanding of said symbol. However, said symbeé& to be meaningful for the child
to be able to relate to them. If the child does not understand how the topic becomes
relevant to his life, then the child will have an aversion toward learning. The symbol or
language processed through egocentric, irereat external speech in this case is the pop

culture used in the classroom.
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Pop Culture, Cultural Relativism, and ZPD
Culture is a wide umbrella term which encompasses several elements of daily life.

Vygot skyds soci ocul t urawholeand @esrngtprovmaas i der s
focus on thaliverse spheres inside a given culture and how these affect the classroom.

By taking Vygotskian theory and narrowing it down, one might use ZPD in a more

specific way: as a promoter of pop culture in¢hessroom. In this sense, Vygotsky does

not consider the difficulties in cultural relativism that exist within a given culture due to

the lack of existence of these mediums. These difficulties create spheres inside an overall
culture which are constantlyashing and should be considered in the education scenario.
Using ZPD to motivate and facilitate | earn

interests and implementing pop culture.

The educator has several mediums in which they can use in diphees inside
a given culture. Each sphere might consider a plethora of mediums. For example, a
student that is enthralled by Star Wars might be exposed to movies, series, or comic
books all within the same sphere. Educators might use Star Wars to mstiixkeets to
read science fiction novels and allude to Star Wars in the topics being discussed in class.
These practices and rituals will be diverse in each setting and environment, which means
that pop culture is never the same for the students involVveslis another instant where
cul tur al relativism comes i n. Educators mu
and social reality before delving into their preferred pop culture experience. Knowing

students preferred sphere might facilitate the iegrprocess.

Vygotskian theory did not consider the specific elements within the diverse

spheres of culture. The vastness of a given culture is enormous and the impact it has on
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students is tremendous. Nevertheless, Vygotskian theory also focused move on h
sociocultural elements affects students instead of how it facilitates the learning process. A
culture is a vast collection of elements which include everything from traditions to
languages spoken in the given sphere. This means that within each thdtarare sub
elements and sufpheres that demand exclusivity. A good example of this is evident in

schools across the globe.

In each school scenario, students are divided in niches that appeal to their
common interests. For example, there are spheree\levalue within said circle is
allusive to a certain type of music. The students inside said sphere will be more exposed
to a certain way of thought that further expands the ideology inside said sphere. They will
be more aware of terminology, ideasdamncepts inside the sphere they belong to. In
another example, students that play video games are more exposed to certain types of
media (TV shows, movies, music, certain genres). If a student@layef War it is
more evident that the student hasrberposed to Greek mythology than a student that
does not play the game. ThiBouldmake it easier for the student to associate the Greek
mythology in class due to that specific previous exposure if mentioned by the educator.
These students would be expdgo elements that other students would not be otherwise

exposed to or would not be in direct contact with daily.

These sulzultures create certain symbols/associations that only those inside the
sphere will be able to identify. Certain words/terms becgatekeepers to let some
individuals inside. In contrast, it also excludes some from the topics being discussed due
to the fact that one needs to understand the concepts to be able to discuss them and be

immersed in a given sutulture.However, those sae symbols (elements in pop culture)
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might mediate education for some students. This is due to the nature of low subjects and
how students are exposed to them often. By addressing these symbols as legitimate, the
educator might bridge the gap between thiside world and the inside world of

education. The classroom can become a place where low subjects facilitate learning due

to the diverse subpheres that students are exposed to frequently.

Pop culture symbols are real and relevant to the student. Nod@these
symbols permit some students to create links between their personal life and their
educational life, but the student might be more inclined to delve into the topic if they can
relate to the class discussion. Language becomes a mediationt just aoy language.
The language used in certain spheres becomes the important element here. Language is
not the focus of this perspective, but the symbols that are created based on the cultural
spheres from which they emerge. These symbols help tailocagdn to the spheres
which students are exposed to daily. For example, when discussing dystopian literature
an educator could use an episode fRlack Mirrort o s pi ke the student s
in turn might make the students relate the elementsstbgian literature to the elements
of aNetflix TV show. It might be easier for some to make these connections due to the

exposure they have with pop culture.

In addition, sincgpop culture might be consideredbav subject, students will not
immediately asociate it with work, and it might hetpotivate them. The importance of
tying the two together comes from creating meaning for students and framing their world
inside an educational sphere. In this sense, the educator might be more inclined to reach
students that feel they are not reflected in the class material. Another example of such use

would be usindrunk Historyin an American History class. The topic becomes framed
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in the context of £&omedy Centrashow and creates a connection between therfuat
elements being discussed in class and the comical way it is exposed in each episode of
the series. The educator then might be able to draw freely from the episodes and use
them, not only to refer to those sapheres of culture, but to motivate stats toward
American History. Another example of using pop culture to venture into the history could

be the use dflamilton the musical, to teach American History.

Intrinsic & Extrinsic Motivation
Having defined the concept of motivation at the beginointis review, the

notions left to discuss before moving on to the use of pop culture as a motivator falls on

the diverse types of motivation. There is a plethora of theories on motivation, from

Masl owds needs hierarchy ocusonAletve masthasE RG t h
and weltknown theories of motivation: intrinsic and extrinsic motivations. According to
Petri and Govern. (2012), #dA[a]l]nother di men
concerns the source of motivatdmternal versus extaral sour ces of mot i\
The authors of this textbook frame intrinsic and extrinsic motivation as internal and

e X t e dntridsic motivation comes from within, while extrinsic motivation arises from

out si de-bonghussh BOLYSHUdentshat are motivated by their own desire to

personal development and enrichment without any external goal and/or affiliation to a

prize will fall under intrinsic motivation, while students who are performing the action

(i.e. getting good grades, studyingametowards an extrinsic motivation. Both concepts

are rather simplistic and easy to understand, but they play a role in safe spaces and how
TESOL educators can motivate students toward literature and the topics being discussed

in class. To break it down em further, students that are motivated by the use of pop

culture in the classroom would fall on the former (intrinsic), due to how the pop culture
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has affected them in their d&y-day life. In this case, the student is not expecting any
prize in return ér being interested in the classroom; the motivation emerges out of the

student s i nterests.
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Motivating Students with Pop Culture
Collins addresses the problem of mainta

topics they despilsear m,é toon ey emu sstt uudnednet rss ttaon c
(2012, p. 20). Understanding a studentods p
students are more concerned with pop culture and social media instead of paying close
attention to the lessons covered lass. Hence, the use of pop culture might entice them

to view their daily exposure to media in an educational way. It is my understanding that

by looking, studying, and analyzing the TV shows, films, and videos they watch, one

might get a bettergraspdfe st udent sé perspective. Thus,
culture should be introduced in the classroom as a tool. This tool not only permits the
educator to be more in touch with what the
classroom interamin flow unobstructed between teacher and student. In addition, it

might be possible to create a stronger rapport with the students if the teacher is exposed

to their interest.

AfResearchers on second | anguage (L2) mo
is the most powerf ul determining factor tha
(Zhang et al, 2013, p. 615). Out of all the many factors (age, development, society)
research has shown that motivation continues to be a crucial aspect of our drive and
learning process. This, in turn, should motivate us, the teachers, to take this aspect of
learning seriously. Educators already incorporate development and age into the way
students learn and what they learn. In this age of technology, it is crucial thatezdu

also introduce the mediums students are exposed to.
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Blankenship and Heidorn (2012) go on to address the main reason they believe
pop culture can help students understand difficult concepts. The more invested the
student is in the topic, the easiewill be to understand the concepts being discussed.
Afé[ L] earners are interested in pop culture
interestéincreases their motivation-to | ea
14). Their research concentratestiom idea that the use of pop culture becomes an
additional item that might be the catalyst that helps students relate to their current
situation. The concept of interest then branches from the motivation that impulses the
student forward. By establishiiggpp al s t hat gi ve direction to
requires effort and persistence, students might be able to reach the intended goals. The
i mportance of this motivation fAéis vital t

cited in Blankenshiprad Heidorn. (2012, p. 14).

In their research, Kyriacou and Kobori (1998) study the diverse reasons why
students go on to learn English (p. 345). Similar to intrinsic and extrinsic motivation, the
reasons stated in their research range from personalngfitlto an external influence.
This, in turn, further cements the diversi
learning. Some students are exposed to the English language at a young age and it
becomes part of their environment, while others sietheir favorite video games,
movies, or TV shows. These last elements might be the turning point for students to want
to learn the language. If the goal (English) is present in environments they feel are
personal and engaging, the students might ketaldive the extra mile when it comes to

paying attention in class.
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| nfl uence of Pop Culture on Studentsdé Live
Duff (2002) further exemplifies the importance of pop culture and how it affects

childrendéds | ives. Charactenséauehsasmé@a8hiume:
young childreno (Duff, 2002, p. 428). Stud
Relationships emerge between the viewer and the program, feelings are elicited, and the
student becomes invested in the not only the charactetisebstiory. Moreover, Collins

(2012) also believes that nAnéperhaps even m
reality-t el evi si on showso (p. 22). Whether it i
have a place in the classroom. These characters bgcenret of st udent sd | i
teachers should not take those relationships for granted. This should not be so. Lyons and
Tappeiner (2008) make note that video games, as well as pop culture in all its forms,
influences student s o vpa&greatémpactimtheir lves (pt he wor
121). Teachers should embrace pop culture icons and use them as examples in their
classes to connect new concepts to student
Wolverine or Blue. The relevance of theseehart er s comes from t he f
bring these characters and stories with them to school as part of their background

knowl edgeéo (Duff, 2002, p. 482). Il n any g
students being influenced by what they play, lisgterand watch from their surroundings.
Adults are not exempt from these interactd.i
with the same narratives draw freely on th
2002, p. 482). Educators cannot be expeto delegitimize these mediums for the sake

of education. They are valuable to students of all ages and educators should legitimize

them in the classrooms.
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I n addition, Evans (2004) states that p
contemporary Engls Cur ri cul ao (p. 37). I n the words
practice critical thinking skills with familiar material, and they will be better equipped to
tackle |iterature new to theméo (p. 37). F

anxiety.
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Technology & Pop Culture
In addition, the use of technology has improved the way we teach and learn.

Mahi r i (2001) brings forward the terminolo
many modes of transmission (e.g., TV, the internet, video games, musiaaaliges,
movies, that are capable of presenting a v
multimodal beings and are bombarded from different mediums daily. The lack of a

projector, smartboard, or computer does not make it impossible to implement fpoe cul

in the classroonPop culture pedagogy, then, focuses on the multimodal nature of

students. In other words, Mahiri focuses on the bombardment of diverse mediums used in

the target classroom. However, theltimodality does not necessary relate to the
targeted use of pop c uMahiru(208l)addresseddhisat st ude
problem whenitist at ed further in this study, HApop
in context specific wayséo ( Mahihatipgp 2001,
culture should not be added in a void. If pop culture is to be implemented, it must serve a
purpose. There must be a goal that the students are moving toward, whether it be to

comprehend or simply compare.
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Music, Dancing & Pop Culture
Furthermore, Ludwig (2012) delves into

to use elements of pop culture to teach biomechanical concepts through a constructivist

|l earning approacho (p. 27). The researcher
dancing to motivate the participant into exercising. This further cements the ease with

which pop culture can be incorporated into a given classroom without changing the

content to be taught. The important element to keep in mind is that the pop culture used

in the class must be relevant to the students. It is important to understand this because the

teacher mu st take the studentsd needs into

I n addition, songs are also influenti al
According to Schoepp (2000), songs produce
Aaffective filterdo is weak (Saricoban and
can be developed: reading, writing, listening, and speaking. The affective filter,
which statestht i f t he studentds motivation and i
student will learn easier (Saricoban and Metin, 2000), may directly correlate to
the use of pop culture in the classroom. Schoepp (2000) discusses the colloquial
nature of songs, taking intmnsideration that colloquial English is used
informally. The author goes on to explain that the student needs this variety of
English because it prepares them for the real world. Most of the language they
will encounter daily will be colloquial, and samiill help them assimilate.

Schoepp (2000) goes on to mention two studies, Domoney and Harris (1993) and
Little (1983) that researched pop music in the lives of English as a foreign
language (EFL) student. These studies concluded that the only exposure to

English students received outside of the classroom was limited to this medium,
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which means that the use of songs in the classroom might help students correlate between

the world inside the classroom and the world outside the classroom.

Video Games &Pop Culture
The use of video games in the classroom needs to be adjusted to the educational

level. AccordingtoMartPar r efo et al . (2018) , Aéliterat
differences exist in the use of educational video games based on the eduaatiomal [0  ( p .
370). A student that is in thé'grade should not be exposed to the same type of video
games in the classroom as a student that i$ grade. The age level must be appropriate
to the student for various reasons: questionable material, moyBterest, age
restrictions. The topics video games touch on are numerous and the educator needs to be
able to select the adequate material for the student level. In addition, the video game
should not be the sole method of teaching. According tody stonducted by Ruggiero
(2013) titledVideo Games in the Classroom: The Teacher Point of \fiew
Aéparticipants of this study felt that gam
activity, [ and] shoul d be uts eTdh ea st eaa crheewasr dt
participated in Ruggierobs study focused o
motivator, be it intrinsic or extrinsic. This means that the teachers subjected to the
surveys in this study understood that video games are one of theonbnthat can be
incorporated in the classroom, but they should not be the sole method of instruction.
Also, video games should not be used in a void. The use of video games in class must be
connected to the material that is being discussed in the course

Educational video games have been used to teach a wide variety of subjects

including health education (Sung, Hwang and Yen, 2015), veterinary education

(De Bie and Lipman, 2012), energy education (Yang, Chien and Liu, 2012),
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language teaching (ReindersdaWattana, 2014), citizenship education (Lim and

Ong, 2012), Newtonian physics (Shute, Ventura, Kim, 208)epreneurship

(Protopsaltis et al., 2013nd nanotechnology (Blonder and Sakhnini, 2012) to

name a fewNlarti-Parreficet al, 2018, p. 371).
Whether the subject being discussed is literature or philosophy, the educator needs to
keep the goal of educating in mind.

The research behind pop culture in the classroom has brought to light the use of
video games in the classroom setting. Despite treetlti video games are for consumer
entertainment, teachers have started incorporating the use of video games in the
classroom to motivate students toward the topics being discussed in class. One of the
main reasons to use video games in the classrodra i8dy games deal with the learning
new skills. AMuch |i ke war games of the pa
worl ds where they can apply their knowl edg
(Pastore and Falvo, 2010, p.49). Gamergegaired to use the knowledge, skills, and
strategies acquired throughout the game to solve problems. In addition, as Pastore and
Falvo. (2010) comment Aégames have been sh
(p.49). The fact that video games cancaptuteudent sdé attention i s n
but it can be beneficial to the development of an entertaining classroom environment. By
capturing the studentsd attention with vid
motivate the studentsintoparpcat i ng i n the discussion. nRe
are successful for learning, they provide a new dimension of integration into the
cl assr oom, and many students devel op posit

(Pastore and Falvo, 2010, p. 51je@ting positive bonds between the TESOL classroom

32



and our students is crucial to how these environments are perceived by our students. The

use of video games can help foster a welcoming and engaging environment that

motivates students to participate amddxcited about the material being discussed and

the class itself. However, it is crucial that the educators understand the advantages of

using video games and other types of media in the classroom. If the educator values this

media, the students will béle to identify themselves with the material. This valuation

emerges from the teachersé exposure to vid

video games in the classroom to be able to

requires modernandsopht i cat ed design of video gameso
Throughout the research papgédeo Games in the Classroom: Pead in

service teachers' perceptions of games in tHeKlassroomPastora et al. (2010) found

that

[rlesults of the descripte analysis revealed that a majority of botfsérvice

(85%) and preservice (84%) teachers agreed that gaming was a good use of
technology for learning. They also both agreed &bPb6, pre 86%) that gaming
enhances student s 6 bothagreed (81§o0) thatgamirgr di n g |

motivates students.

This is one example of how educators perceive the use of video games in the classroom.
Most of these results highlight the positive aspects of the use of pop culture in the
classroom. The majority of thedchers in this study believe that there are reasons to

incorporate pop culture in the classroom, especially video games.

Interactivity also plays a crucial role in the use of video games in the classroom. When

playing a video game, students are requiociet attentive and make decisions based on
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the tasks at hand. Al nteract i-lmearleaming, sbl exi b
they could replace the print textbooks and allow learning based on practice and
experienceéeo ( Majc, 2018,  294).NMaravik atlalimention the

importance of interactivity in the use of video games as an option felinear learning,

which allows the student to be in control of how he/she learns. However, the replacement

of print textbooks seems like arteeme that might be detrimental on the long run. It

would be beneficial if both are used in the classroom, creating a seamless interaction

between pop culture and classic literature.
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Counterarguments to Pop Culture
Nonetheless, aperspectives must be taken into consideration when investigating.

Therefore, I have included Kimballés (2000
dismisses the use of pop culture in the classroom. Kimball (2000) refers to the use of pop
cultureintheclasr oom as fAhorror storieso and fAwe e
goes on to appeal to the use of terms such as high and low subjects to demean some

topi cs. Ki mball (2000) states that -there u
cal |l eduldjhe gth®d fsr om t hei r s uppdrstesconiext,6 |1 owod ¢
low subjects referred to those that were not considered academic enough, pop culture
elements, to be inserted into curriculums. Kimball focused on the division between high
subjecs, intellectual enough to be in academic scenarios, and low subje@scontent

that had not intellectual merltlsing terms such as high and low, Kimball intends to draw

a line between what should and should not be taught in schools. In otherpogrds,

culture has no use in the classroom for it is a low subject.

Pop culture has inspired many people to dress up, write, and produce many
inspiring shows, movies, video games, songs, graphic naetsg othersHowever,
the use of pop cultureintheack sr oom has been kept to a min
environment. There is a stigma that these mediums should not be brought into schools
because they have no place in education. The problem with this statement is that it could
not be farther away from the trutBtudents that do not participate often can be motivated

to do so through the use of pop culture that they find appealing.
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Pop Culture and Puerto Rico
Puerto Rico is a unique case when it comes to the use of pop culture in the

classroom. Daily, the Puerto Rican population is exposed to two languages (English &
Spanish) in varying degrees all over the island. This affects the type of pop culture that is
used in the educational scenario. Educators must consider the cultures the Puerto Rican
population is exposed to. The case of Puerto Rico is unique due to the fact that Puerto
Ricans are American citizens, yet they are exposed to two sets of culturesarApies a
classroom in Puerto Rico could equally use a translation of a Bad Bunny song and/or a
Billy Joel song to catch studentsdé attent.
are from opposite spheres of pop culture. This is due to the natueloimeisician;

while Billy Joel is a classic rock musician, Bad Bunny is currently popular with the
younger population in Puerto Rico and is an icon of Puerto Rican trap. This duality in the
classroom can be beneficial to students who are exposed toebéimemt due to the

validation of their cultural exposure.

The influence of the Americanization pr
a melting pot of diverse cultures. Among these, the perception of English and the
American culture has beeninasohant debate throughout Puer
colonized history (Pousada, 1999). In turn, this means that educators can use the pop
culture from either culture to appeal to and motivate students. However, historically,
there has been apprehension towardugeeof English in Puerto Rico. Pousada (1999)
stated this best when she said, Al f] oster:i
Ri cans with assimilationism, while defendi
1). Nevertheless, the usemdp culture in Puerto Rico could help students bridge the gap

and apprehensiveness present in the English classroom.
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CHAPTER lll: METHODOLOGY
Design
Throughout this investigation | incorporedta qualitative methodology. | cketo

investigate a single TESOL classroom by the way of atepth exploratory case study.
According to Vissak ( 2holigtioperspecdiveenredifeu di es [
events and the processes leadingtocertaans ul t s o ( p. wadsélécjeddud hi s d
to the holistic nature of case studies and how they incorpgmatel t he A movi ng p
the case being studied. The classrooastive main case: therefore, the use of pop culture

in aTESOL classroom ®ascrucial to the research to pinpoint what pop cultuwas

used, howvasthe pop culture used, and whetrethe advantages and disadvantages of

using pop culture in the TESOL classroom to create safe spaces for students.

Case studies, according to Johnaod Christensen (201f) pr ovi de a det a
account of one or more caseasdSNgIPTESAR95) . | n
classroom. The elements looked at throughout this case study ohtheddocuments
used in the classroom, the teaching makethe teach&s incorporation of pop culture,
the curriculum, and any other tools the teacher enaploythe classroom to motivate
students with pop culture. These elemewgseall essential to the case due to the way
that case studies are about synergy and take into consideration all the parts that make the
case a whole. Case studies are known for t
(i.e., describesthe wholeandispt s) descri ption of the case
and Christensen, 2012, p. 398). The reasoning behind using a case study to acquire the
datawasbased on the depth attributed to case ¢
typically examine thenterplay of all variables in order to provide as complete an

understanding of an ealteaparéafasyptensasdhbw eo . |t
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these workdin unison; hence, the use of a case study design to study a single TESOL
classroom asto conside all the aspects necessary for the use of pop culture. The
descriptive nature of a case study bepdfaid research due to the rich narrative that

would ensue.

The researcher went through the proper CIPSHI channels. Taking into
consideration that the G0D-19 pandemic had begun, the modality of the observations
and data collection had to be adapted ¥atual medium. The students and the teacher
were given consent and ascent documents respectively. These had to be signed prior to
the data collection. Ae data will be stored for up to three years in password protected
USB devices. All efforts eremade to protect the participants confidentiality, but
considering the data was collected in a virtual medium, there will albetye
possibility of hacking ad theft. Nevertheless, the researald pseudonyms for all the

participants to further protect their confidentiality.

Participants
The participarg of this studywerea TESOL teacher, the studemto agreel to

be part of a focus group, and the enniment of the respective classroom. These

participants wreselected through homogeneous purposive sampling. According to

Coyne (1997) purposeful or purposive sampling considers its participants by judging

Al c] ategories such dwctieminerganigagon,ctated, st at us,
phil osophy or ideologyéo they might have i
the proposed classroomasfrom the metropolitan area. The target communigyev

middle school students atiteteacher. This populatiomasselected to understand how

educators at thlevel creatd safe spaces for their teenage students.
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The grade level studied in this resear@ssecondary school. The teacher
selectedvasteaching at the secondary school levdliswasdone to further incorporate
the world of pop culture that studemtsreexposed to daily. Specificitwaskey in
research; henceforth, the importance of pinpointing the grade {eastgucial to the

research itself. The gradensidered was nth.

Teacher
In addition, the participatingteacheasr e qui red t o at | east

TESOL from an accredited institution. The purpose of this conscious desiagio

make sure the participating teacher una&dthe inner workings of theriglish

classroom. Thigvasalso done to be able to gauge the teacleagiing process in the
specified context with a degree of objectivity. The participating teachenat vetted by

their ageas all three teachevgho werevetted were of diverse ageogips.However the
participating teacher at least had a minimum of two years of experi&ince.none of

the administrative personal nor the colleagues were interviewed or asked, all opinion was
based directly from the teacher and his opinion on thefysepoculture in the

cooperating school.

Furthermorethe initial interviews sughtto verify if the participants lththe
characteristics necessary (English classrooms, TESOL teacher, use of pop culture in the
classroom) to be a part of the research. The elements considered when vetting the
participants wrethe use of pop culture in the classroom; the subject nisisy
English, and these ofliterature in the course description. After the initial vetting
process, the teachemasginvited to participate in the complete study where theyew

interviewed to understand their knowledge of pop culture and its use in $isgocian.
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This wasa semistructured interviewSSI). The questions for thél (SSI) are included in
Appendix C.The participantvasgiven an informed consent form with the risks and
benefits of the sidy. Thiswasdone to comply with the IRBhe consent fion is

included in Appendix B.

Students
Studentavho decidel to participate in the researblad to beegistered in the

targeted TESOL classroom. Studentso decidel to participatedok part in a focus
group that probethem in their dayto-day interactions with the target teacher. The
students and their guardianengrequired to fill out an assent and consent form. |
estimaté at leaseightstudents in total muld be participating in the focus grpubut

only three gatdents managed to answer the email regarding participation in this case

study.

Data collection
The data collection consestof classroom document analysis, teacher interview,

observations, and a studerg@ntered focus group. These four technigueeused in

unison for the purpose of triangulating the data collected. The use of triangulaton w
vital to the data collection. WATriangul at:i
sources, investigators, methodologic approaches, theoretical perspectives (D@70;

Ki mchi et al.,1991), or analytical methods
(as cited in Thurmond, 2004, p. 253). Through the use of triangulation, this research

observe the same phenomenon from different mediums of data colledtiwrefore

assuring that the methods for data collection (documentation, observations, interviews,

focus groupwereadequate for the topic being discussed.
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Interviews
This case study of a TESOL classroom and their respective participartst@im

useSSIt o triangul ate the teacherds use of pop
Adams (2015) fA[c]J]onducted conversationally
employs a blend of closednd operended questions, often accompanied by foligw

why or how quest i oredobqudstpns4egaddng pojularedtere c o n s |
and how itwasemployed in the TESOL classroom; however, the researcherddiobe
participating teacher with how or why questions to further expand on the topics being
discussed. Thigzasdone to collect data to the point of exhaustion. Also, this aliliive

interview to seem more like a conversation rather than an interrogation. The interview
focusedmainly on the main topic of motivation and how this akeithe useof pop

culture in the classroom. In addition, the researchee@dimunderstand how wasbeing

used, the advantages and disadvantages of pop culture, and which pop culture has been
implemented the most. One must consider the educational implicatiaemgfpop

culture in the classroom, the affective implications, and the ease with which pop culture

can be incorporated into the curriculum. The intervieagaudio recorded.

The purpose of the interviewgast o under stand the teacher
the use of pop culture in the classroom. Furthermore, the teacher involved in the research
wasasked questions geared toward the difficulty of incorporating relevant pop culture,
what they perceiwkto be pop culture, how they dradttheir plans around pogulture,
whether or not they alwayedk it into account, and how often they dg®p culture in

the classroonmrlhese are included in Appendix C.
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Classroom Observations
The purpose of the observatiaasto understand the use of pop culture in the

educational scenario. For this reason, the researcleglamanobserver. This means that
the observer ied, to the best of his ability, to maintain neutral and not interfere with the
class. However, the papating teacher kaw the goal of the investigation andcha
knowledge of the presence of the researcher in their classideninvestigator inforred

the participant that theyould be observinthe class prior to the beginning class.

These observationseredocumented using a notebook and written up into field
notes after each classroom observation. Waisdone to maximize theumberof details
in the lived experience with an adequate amount of certdihg/classvasnot audio
recordedThe researcharonsideedthe virtual platform as the classroom (i.e. Google
Classroom, Moodle, Microsoft Teams). In this case, the reseaodiesdreenshots of

the classroom to maintain accuracy for the field notes.

The researcher vigitithe classroom at least twiones each week for a period of
two months. The researcher hdge get a glimpse into the inner workings of the class
and ainedto observe a minimum of fifty minutes of each class per visit. The

observations ereturned into field notes. Each week the sgsber spetra minimum of

two hours and a maximum of four hours observing the classroom and taking field notes.

The researcher mhclose attention to student attitudes, the outline oftheal
classroom, student participation, class materialrevdit correlatd to pop culture, and

the teacherbd6s use of pop culture (both
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Document Analysis
In addition, the purpose behind this methodology stedfrom the need to

investigate the system as a whole as it is customarcase study. Bowen (2009) states
ADocument analysis is a systematicdprocedu
both printed and electronic (computeased and Internétr ans mi tt ed) mat eri
These different documendseanalyzed for the s&kof corroboration, be it digital or
physical. It is a way for the researcher t
researcher is expected to draw upon multjptdeast two) sources of evidence; that is, to

seek convergence and corrobomatibrough the use of different data sources and

met hodso (p.28). Also, the documents, cul't

culture werecollected and analyzed.

The methodology for the collection of cultural artifacts or documents dependent
onthe medium the schowalascurrently using. In other wordas classes continued to be
virtual, then the researcher askor permission from the teacher to be added to the
virtual classroom (Google Classroom, Microsoft Teams) the edusatwurrently
usng. Through this platform, the researcher coétdthe required data from the

assignments, tests, quizzes, presentations, and any related material.

Focus Groups
Students shed light in the practices that infludrtbem in the classroom and how

the teachecould modify the use of pop culture to benefit the students through the focus
group interview. AOne -groupintérneewdisitsgraumct f ea't
dynamics, hence the type and range of data generated through the social interaction of the
groupéo (Rabiee, 2004, p. 6waghe mainlpbrgosedly na mi ¢

its use in this research. Each student that partidpessable to give their feedback,
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while interacting with élow classmates. Thiscreata r i ch t apResdnaly of d:
experience indicates that when exploring very sensitive and personal issues the use of
pre-existing groups might be advantageous, as there is already an extent of trust amongst

the members of the group, which will encourage the expression ofovieysRa bi ee, 20
p. 656). The interactions within the group itsedrericher due to the naturd a

classroom: the connectedness between the classmatasnity aim to interview the

students that decideo participate through the focus group. This interview fedas

how they fét toward the implementation of pop culture, how beneficiadasfor them to

have the teacher use pop culture, whether or not it helped the student understand the topic
with ease, and whether or not they felt more relaxed in that environment. In addition, the
guestions focued on the material discussed in class and howdtlmefitted the

students involved. estimated at least eight students in total would be participatiting in

focus group, but only three students managed to answer the email regarding participation

in this case study.

Procedure
Four phases wreconducted throughout this study. Each phase faboise

strategy for data collection. Thigasdone to collect thdata in a suitable manner without

creating confusion and maintaining an adequate order.

The first phase, titled interview, foeon interviewing the selected participant
and understanding their overall perspective of pop culture outside of the clasgrdom
inside the classroom, whilenderstanding why they udé in the classroom. The
participant vasinterviewed on their conception of pop culture and their definition of this

concept. Thisvasdone to get an overall feel for what the teacher considéugile
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outside of the classroom. TheS8Irangeal from thirty minutes to an hour. The
researcher k@ control of the main topic and pratbéhe participantsvhennecessary. In

addition, the interview asrecorded and later transcribed.

The second phase, observations, fedas observing the case: the respective
TESOL classroom. This phase dewith the use of pop culture in the classroom. The
purpose of this phaseasto see the use of pop culture irtiag in the English classroom.
Seeing the material being used in real time éetpe researcher understand the

population, the teacher, and the material.

In addition, the third phasedk place alongside the secopldaseand it focusd
on gathering theutural artifacts used in the classroom. The only documentation #sat w
collected verethose documents thatereallusive to pop culture. Among the documents
the researchensightto collect some would be lesson plans, standards, worksheets,
assignmentsand additional materials used in the classroom allusive to pop culture. The
researcher aiedto document how pop cultureasused in the classroom, and whighs

used. The dataasthen analyzed.

The fourthphase, Exit, ame in the form of a focus group tistudents enrolled
on the focal parti ci pant 6 sougbtupahe sonceppoh i n
pop culture in the classroom scenario. All of the elemeam® dogether at the end to

justify and answer the research questions selected.

Data analysis
To begin, the analysis portion of this investigaticastvased on categorizing,

coding, and analyzing the data acquired. Taking into consideration that the process of

data analysis incorporates storage, segmentation, coding, developing catagdries,
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identifying relationships between said categories, | Hopsegment each category on
the research questions themselves to lead the analysis in a straight line without deviating
from the goal. The segmentation of the dateswserted into a qualitate program to be

selected in the initial stages of the research.

The data recorded and observed during the intervieagsranscribed. The
interview wastranscribed ad verbatim as to not leave any details out of the analysis
(Johnson and Christensen 201R)rthermore, this rich dataassegmented into each of
the research questions. The number of categories redgmply based off of the
research questions. Emergent themerewot accounted for. The datasanalyzed and
categorized based on the resbaguestions and what they ansadaind boughtto the
discussion. The data dividedhsthen written in the form of a rich narrativEhe purpose
of thiswasto maintain a focus on the initial goal of the study. Therefore, by coding the
results and segmeng them into their appropriate categories, based on the information
gathered and the research questions, | mhémevard to writing a rich description of the
case being studied, analyzing, and finally interpreting it. However, this narrative
description vasnot possible until the interviewseretranscribed, the documentgere
collected, and the field notes analyzed. Nevertheless, if more categosesram the
data collected, theyeveadded to the analyses and incorporated under a specific

question.

Ethical Considerations
The teacher asgiven a consent form with the benefits and risks of the study.

They wereinformed of the confidentiality agreement and how their dasstored. The

data vasstored electronically in a password protected USB drivadtition, an assent
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and consent sheetasdrafted for thestudentghat decide to participate in the focus group
and their parents and/or guardianbis is included in Appendix At wasimportant to
consider the students as part of the study due to the nature of a case study. The principal

of the school and the administratioaswmotified prior to the start of the research.

In addition, the studentsesrenot photographed, audio recordedyideo
recorded. A pseudonym repladte names of all those involved in the study for the sake

of maintaining confidentiality.
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CHAPTER IV: FINDINGS
Findings pertained to the data collected throughout the entirety of this case study.

The order of this chapter was constructed in a way that the most salient elements of the
use of pop culture were presented. These findings will present tokens of datadbat

out within the context of the observed classroBuwth the research questions and
demographic were presented once more to frame the context of the investigation. Data
collected presented the main categories and subcategories with their respketise to
Additionally, headings were created with relevant topics in their respective categories to

streamline the reading process.

Research Questions
To connect the research questions to the categories that emerged from the data,

the research question®rerestated in this sectioif.o summarizethis investigation

focused orthe use of pop culture in an English classrpaith an emphasis on the

diverse spheresfqop culture and safe spaces. The purpose of this research was to view
how the target teacher used pop culture in the target classroom andestidie effects

of said use. The data collected consistefietd notes(FN), teacheinterview (Tl ),
documentatiofD), and a focus groufG). The researcher questions that fralrttes

investigationwere

1. How does the TESOL teacherds incorpo

for students?

2. How does the teacher use pop cultarthe classroom?

3. Which mediums of pop culture are being used in the classroom?
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4. What are the advantages of the use of pop culture in the classroom?

5. What are the challenges of the use of pop culture in the classroom?

6. What are the most salient as# pop culture in the classroom?

Each of these questiomgereaddressed in the fifth chapter of this dissertation
with the analysisakingplace in the fourth section.
Demographic

The target demographic was ldonors Englishcourse in a laboratory schaal
Puerto RicoSaid English group consisted (@0) thirty students enrolled in the target
classroom. ltvasimportant to point out that these wefe@@adersand they rangeih
agesfrom fourteen to fifteen years ol@hese students were in middle schobhe school
offeredclasses from seventh to twelfth gra@entraryto the regulacurrent grades in
the school, the studentsttonorsEnglish wereexpected to maintain a GPA of no less
than 2.500bservations, collection, and audi&cordings were conducted during the

semesteof April-May 2021.The classes met virtually througioogleMeet.

The targeted teacher in this study had a s t degre@s translation. Asvas
customary in theooperatingschool, most of the faculiyemberdave either a masters
doctorate degre®r an equivalentn afield. The teacher was interviewed ontre
addition, the teacher gave the researcher access totdgeGlassroom and th&oogle
Meets.Throughout this study, thheachemwasseen using botasynchronous and
synchronous classds.wasimportant to point out that the teachers in thisoratory

school have academic freedom similarly to the univecsitytext
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Data Collection
Data collections began and ended\pril and May 2021 respectivel$eeing as

this was a case study, | sought to incorporate a suitable amount of data from various
methodsThe four types of data collected throughout this timespan included: field notes
(FN), documentatiofD), a teachemterview(T1), and afocus grougFG). Each one of
these methods afata collectiomreflected the use of pop culture in the taigassroom.
When it came to thé&l, a total of fortythree minutes and nine seconds were recorded.
This led to a transcribadineteerpage document. Additionallyhe Tl totaled

approximately 6,583 words.

TheFGal | owed me t o undercvesaliée stutlerts st udent
participated in th&G despite having eight students nominated by the target teacher.
Only three out of the eight students that were recommended replied to the emails and
joined theFG. SaidFG consisted of twentgix (26) minutesWhen transcribed, theG

totaled seven pages and approximately 3,410 words.

Referring to thé=N, the researcher logged into eleven synchronous classes. The
students in this classroom met twice@ek unless otherwise specified by the teacher.
This meamthat students met on Tuesdays and Thursdays at 1pm. The class observations
totaledone hour and twenty minutes per cldassome instances, the teacher had to make
up a class due to a holiday and students met through the google classroomnalink on
Friday. Fridays had shorter pergdlasses on this day were fifty minutes. This totaled
approximatelytwenty-onehours of observationfuring the class, | was taking notes of
the material, focusing on the use of pop culture in the classiooseobservations

were later turned intBN: a narrative that explained the main points that were discussed
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during the class on the target date.tkewmore FN totaled approximately 3,295 words.

When it came t®, | compiledPowerPoint presentations, class assignments, class

nstructions, assessments,

nterest

approximately twenty documents which eitirerluded an instance odr directly

mentionedthe use of pop culture.

Cataloging System

To keep track of all the categories, subcategories, types of data, doklethe in

the datathe researcher used NVIVO. NVIVO provided the tools to upload bothithe

nvent

andFG transcription and most of the files collected. The only documents that could not

be uploaded to NVIVO were three PowerPoint presentations. These presentations were

tabulated in word and composed into a tabigure 1belowprovides the number of

tokenscontemplating the data from NVIVO & the tabulations from the PowerPoints.

Figure 1

Pop Culture Assessmen 58
Gaming & Pop Cultur: 17
Poetry & Pop Culture

Pitfalls & Negative Experiences with Pop Culturé

News, Social Media, Tech & Pop Cultufe
Pop Culture: The Small & the Big Screfgn
Personal Connection
Literature & Pop Culture
Motivation
WEINES 23
Diverse Spheres of Pop Cultu

0 20

Figure 1

Figure 1: NVIVO Tabulations
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Categories
The data analysis emerged with the creation of tfivly categories. These

categories were condensaad combined to create four main categoriesfiiedn
subsequent subcategorighis sectim will be providing a detailed account of the
definition of each category witthe most salient content from the most salient
subcategorieslhiswasdoneto compgle and present only the triangulated dagdore
movingon to conclusions. The four main categories that emewgeel Diverse Spheres

of Pop CulturePersonalConnectionsPop Culture & Planningand Other. These four
categories encompaxstthe main ideasf the research paper and refestthe aim of the
researcher when answering the research ques8onsecategories that had been created
were eliminated entirely to narrow the aim of this case s#ydglitionally, subtopics had

to be created to bettdrd reading process.
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Figure 2. Subcategories

Figure2: Main & Subcategories
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Figure 3: Main Categories

Figure 3. Main Categories
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Figure 4. Outstanding Uses of Pop Culture

= Poetry & Pop Culture = Literature & Pop Culture

Figure 4: Outstanding Uses of Pop Culture

Data

Diverse Spheres of Pop Culture
Diverse Spheres of Pop Culture was the major category in a collection of

subcategories spanning this qualitative study. Said category houses a total of seven (7)
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subcategories. Some mediums were not considered in the subcategories due to the fact
that theydid not appear in the data recovecedlid not triangulate among the data
collected What follows is a brief definition of each of the subcategories and the number

of times they were referenced throughout the data.

To begin, Diverse Spheres of Pop Cudtappeared a total of ninetyne (99)
times spread throughout nineteen (19) files. The subcategories housed under Diverse
Spheres of Pop Culture follow. Gaming & Pop Culture focused on gaming in any of its
forms (video games, board games, tabletop gaameshow they were used in the target
classroom. This subcategory contained a total of seventeen (17) tokens throughout five
different types of data. Literature & Pop Culture focused on the use of pop culture to
teach literature in the English classroomisidubcategory encompassed everything from
short stories to dramatic plays such as The Tragedy of Romeo and Juliet. Being one of
the subcategories with the greatest number of tokens, Literature & Pop Culture appeared
a total ofonehundred and twent{d20) times in seventeen (17) types of data. Poetry &
Pop Culture focused on how the target teacher incorporated music into the target
classroom for the sake of education. Being the first subcategory with the greatest number
of tokens, Poetry & Pop Cultusppeared a total of one hundred and two (102) times in
seventeen (17) types of data. News, Social Media, Tech & Pop Culture was a subcategory
that contemplated how the target teacher incorporated current social media, technological
trends and current eveninto the target classroom. It appeared a total of thirtg (39)
times in five (5) types of data. Pop Culture: The Small & Big Screen contemplated how
the target teacher used both movies and television shows to teach in his classroom. In

addition, thissubcategory contemplated the use of anime in the target classroom. Pop
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Culture: The Small & Big Screen appeared a total of dixtge (63) times in nine (9)

types of data. Puerto Rican Pop Culture focused on how the teacher used elements of the
Puerto Rean culture, popular at the time, to incorporate into the target classroom. Puerto
RicanPop Cultureappeared a total of nine (9) times in three (3) types of data. Sports &
Pop Culture was a subcategory that focused on how the teacher incorporated diverse
types of sports into the target classroom. This subcategory appeared a total of fifteen (15)

times in three types of data.

Diverse Spheres of Pop Culture houses seven (7) subcategories that contemplated
the diverse types of pop culture used in the classrdo total, this major category
housed 490 tokens. It became a shelter for all the types of data that directly correlated to
the different types of spheres that appeared throughout the data. The 490 tokens were no
different than those in each subsequebtcategory as this becomes the sum of all the

data collected.

Poetry & Pop Culture
Poetry & Pop Culture was named appropriately due to: (1) the majority of the data

collected being related to music and poetry, and (2) music has its infancy in poetic
elemeants and poetic devices. Spread out in seventeen (17) different files, Poetry & Pop

Culture appeared a total of 102 times.

Musical Elements in Lectures & Presentations
To begin,1984 Intro and Book Oneontained four tokens to poetry. From slides

thirty-eight to fortyone, the teacher provided numerous tokens to the entertainment
industry in an attempt to equate ittd® 8 dodatext. There were pictures of Martin
Sandberg, Ariana Grande, Taylor Swift, Edeeran, The Weeknd, and Maroon 5. The

guestion fADo kuagabokeithe pictutedhadmost ke a warning below
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About Book One: The Proles, Minitruth, and Entertainment. By placing one under the

other, the teacher was hoping students comparawtheorlds: the world inside the

novel and the world that they were currently living in. In an attempt to make this

connection more relevant, the teacher used aft@tsthe entertainment industry. This

might have driven the students to draw a compatisivween these two contexts. In

addition, the teacher provided a miniature biography of Martin Sandberg in slide forty for

the sake of contextualizing him. The teacher might have hoped students understood that
there is a difference between the artist (sm@nd the creator. It was not clear, seeing as
this class was not observed, but one might
students equate Martin to the ministried 884 Additionally, slide fortyone required
students to answer the f olfétaheditodgw parallels t i o n :
bet ween music and el884and muai¢c andeatertainmienmtin@r wel | 0
worl d today? Exp]l aallowstadenistoedraw ther own eanclugiongl n o
he guided them to comparing these two. The dystopian context of the novel was not

alluded to anymore but expected of them. Interesting enough, this was not done through

news media alone, as presented in osliicategories, but through music.

Twelve tokens focused on the poetry unit and directly correlate to Poetry & Pop
Culture. During this unit, the teacher heavily used music to discuss everything from
poetic devices to the construction of sonnets. A fewnges of the incorporation of
music or musicians in the class discussion were the mention of the following artists: Bad
Bunny, Billy Eilish, Residente, Taylor Swift, Britney Spears, Rihanna, Pink Floyd, Lil
Wayne, Smash Mouth, Coldplay, Ed Sheeran, andGumN ® Roses. These ar

sprinkled throughout the introductory discussion of poetry. The use of familiar artists
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created a connection between the world inside the classroom and the world outside. It
allowed students to make connections with Billyidki) Bad Bunny, among others, and

the content of the class. It might also have allowed them to see themselves in the
discussion of these poetic elements. Perhaps the teacher knew this and incorporated these

musicians with that goal.

In addition, one couldee overlap of Puerto Rican Pop Culture with Poetry & Pop
Culture. This allowed students to see that Puerto Rican artists are part of this sphere of
pop culture. During this particular class, the teacher asked students if Bad Bunny, Billy
Eilish, Residente and Tayl or Swift were poets: fndare
students to question the idea of being a poet; framing poets and poetry in a new light for
them. Itwasimportant to point out that the teacher used Peardeck to quantify their
answersSeventeen students answered yes, and two students answered no. The remaining
students did not participate. This quantification a#dws to see that the majority of
students did see these artists as poets, drawing a clear comparison between poetry and
music, at |l east from the studentsd perspect
Spears to further draw comparisons between artists and poets. The teacher pointed out

that Britney created her own songs.

To continue the discussion, the teacher focuseplogtic devices. The teacher
me nt i on e dDidorfda n R ia ® k WiBh YowWwke$lere and Guns NO6 R
Sweet Chitbalud®té sinMe, metaphor, and assonance respectively. By
providing these examples of poetic devices, the teacher wdsgraaconnection
between the concept of poetic devices and the songs. Instead of relying on classic poets to

exemplify the concepts, the teacher used songs thatfamiliar to himself and the
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students. This allowed them to create a connection betweeotly and the poetic
device, making it easier for students to comprehend abstract concepts such as simile and

metaphor.

To further draw the comparison between songs and poetry, the teacher reminded
students of an assignment where they must select ongrsynipve and one they think
cannot be a poem. This was done in an effort for students to compare the elements that
make up a poem in an inductive manner. Students were required to understand the
elements of poetry before they decided if a song may bem pr not. All of the
selected songs would be shared in a future class through a Padlet. Sharing encouraged
students to post their songs onto the Padlet, creating a class playlist while also becoming

a type of assignment.

Musical Memes
Bonus Activity: R & Memegontained two tokens relating to an artist. One of

these tokens was taken from the instructions where The Weekend was mentioned as an
example of the memes that the students could use. The other example was the meme

format that used the artist foemty known as Kanye West. Both of these instances were

not intrinsically referring to music, but the students needed to understand who these
musicians were, or the context of the musician in the meme, to be able to put it to use.

Bonus Activity: R & Memesvas mentioned four times in tfi@é. However, seeing as the
catalysts for this assignment was The Week

was crucial to highlight it here.

Sonnetizing Assignment
The Sonnetizing Songsssignment allowed studengstransform their favorite

songs into sonnets. All of the following tokens correlated to said assignment. The teacher
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began by modeling some sonnets: all of the
Smash Mouth, and Coldplay were used to draw abiend the sonnet structure. The

teacher used these artists and had students try to identify the original song. In addition,

the teacher was already giving the students the tools for their final assessment. Students

had to adapt songs into sonnets usimgstinucture and rules of a sonnet. The teacher

shared a link to popsonnet.tumblr.com. This website included numerous songs adapted

into sonnets. To model the process students would have to embark on, the teacher showed
his own attempt at sonnetizing songibe Shape of Ydwy Ed Sheeran anthe Fresh

Prince of BelAir by Will Smith. This was done in an attempt for students to see that the

assignment was not impossible, despite what they might think.

TheSonnetizing Songdlowed the researched to collsttdent work When it

came to studentdés examples, the students i

1 Perfect by Ed Sheeran

1 Happy by Pharrel Williams

i Mi rror by Lil 6 Wayne ft. Bruno Ma
1 Always by Bon Jovi

1 Secret of My Success by Night Ranger.

These examples provided tangible eviderfab® use of music for poetry.
Although the majority of the students did sonnetize their songs, only one group managed
to include both the original song and the sonnetized version in the submitted document.
This examplavasincluded in Appendix H. This exaple illustrated how students

manipulated the original song by eliminated syllables to follow the rules of a sonnet.
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There was a clear omission of syllables compared to the original. Students needed to
understand the process of counting syllables, how regigbleswerepermitted in a

sonnet and keeping the original meaning of the song as well. This example was telling of

the process of adapting a song to a sonnet. Other examplesdhtllde s ee you Wayn
| 6m | ooking at theo V Al observe myself, I
your eyeso V. fil notice the blood in your
include the comparison, we can only assume that they gidperly and that there was a

difference between the sonnet and the song.

TheFG included two tokens that were particularly important when discussing the

Sonnetizing SongssignmentS3stated

eitdébs easier in way toéf orutsomatimmml e, we
songs. We had to make a song that we chose into a sonnet. At first, | was
|l i keéwhat? But then when you actually d

the things you learned in class to your life.

This quote reflected two things: motivatiand the incorporation of music into the

classroom. Students were required to select the song, understand the rules of sonnets, and
then apply them to the selected song. The students ended up with a product: a sonnetized
song of their own. In additiorfg3pointed out that the assignment first seemed impossible

or useless, but as time progressed, and the students used the skills learned in class, it
became an easier and more enjoyable task. To further strengthen th&3isida,at ed A €l
thought it was gonnke really really really hard, but then | sat down to do it and it just

took me an hour, may b e FG movided @n indightiindothe e f er e n
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inner workings of the students and their perception of poetry, but in this case, pop culture

seemedo make it easier.

Sonnetizing Songgppeared four timesintid. The teacher stated
challenge here is that they look at the sonnetandah my goodness so di
teaching them sonnets, | 6m teaching them f
that the purpose of this assignment was to have students see that sonnets were not as
difficult as they seemed. In addition, tleacher clarified that before the project, he had
explained sonnstand formal verse. Students were exposed to the structure of a sonnet
before they were allowed to make their own. The teacher modeled by showing them his
ARéexampl es and n henk el 6sle lhladi tf utho dtohheng t hi s
This quote further exemplified the fact that the use of pop culture in the poetry unit was
not an afterthought. The teacher planned the assignment and the examples beforehand to
give students the toole be able to complete the assignment adequately. He brought his
own examples and made students see that it was not so difficult after all. However, there
were instructionétifeoere tdue shatrsragogamaded nc ifo n
soithastbe popul ar. o Here the teacher was reqyu
popul ar. This was both fTdre tike bt eadhere arsd
how a sonnet is structured, but | give the
exemplified the purpose of using pop culture in the classroom. It had to be tied to
objectives, standards, and the process of learning the content. The end goal was not the

song but creating a sonnet.

The Sonnetizing Songgas a hit among theG participantsS3st at ed féwe he

to make a song that we chose into a sonnet
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hel pful because you apply the Sllansweged, you |
Abecause | i ke ther eothedabsroanm likelyaumeisicdtastest s har
and what vyou I|Iike to |Iisten to. o0 Both comm
focused on sharing and being able to create a nurturing environment, while the other

focused on how they felt while completing #&signment.

The final class of the semester had students presenting their sonnets to the rest of
the class. Some of the songs that were sonnetized by studentPerézetby Ed
SheeranAlwaysby Bon Jovi,Country Homeoy Blue,Back in Blacky AC/DC, am
Happyby Pharel. All of these sonnets were adapted from actual songs and required

students to understand the rules of a sonnets.

Musicalizing Drama
Musi cali zing Shak e slpteddatreed documentsette & Jul i

instructions and rubric, astudlée 6 s exampl e, and the class pl
provided a brief introduction to get students exposed to the idea of music being all around

us. This introduction included elements like

éit is quite difficul tvesfroamfunconsdioustympossi b
humming the melody or chorus of a newly discovered earworm and [w]ith the

purpose of extending our discussionébey
wi || be required to put together a soun

most famous play.

This introductioncreated a world where musi@sinherently necessary in our déay
day lives. Perhaps this was a way to get the students in the mood to analyze one of the

ol dest plays from a new perspective or a r
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addition, the teacher did addresstheissie goi ng beyond a di scuss|
analysis. This allowed students to move beyond the literary element: one where music

takes center stage. Three points were crucial to the instructions: it was a group
assignment, studentts alckd ftoa itdeen tsicfeyn ea yfomu
and songs could be instrumental or with lyrics, but the lyrics had to be in English (or
translated into English). This made the task a bit more complicated for a number of

reasons: the group had to agree on thes@ugnes, and mood. If students decided to use

a song in another language other than English, they would have to go through a whole
different process than those that decided on a song in English. However, this also allowed
students to be in total controf the songs they selected. The teacher did not limit their

choices. This allowed the students to motivate themselves and pick songs that they truly
believed should fit in the scenes. The last elements in this document were the criteria to
which the studes will be graded with. In short, these were based on the presentation of

the songs and the elements previously discussed.

Musi cali zing Shakes prstuctiendiacludedtree o and Ju
guestions students should focus on. It was important to poirthat the teacher required

three songs per group, plus a bonus question. The required questions were

What song did you select for this scene? Include the title, artist, genre, and release
year. Thoroughly explain why this song reflects the mood andi@nso

mentioned in question 2. Your explanation must include at least 4 complete
sentences. The optional question was Other songs that did not make the final cut:
where applicable, mention any additional songs that your group also took into

considerationWhy did you not select them?

64



Each question was required to be answered three times, providing an explanation that
made the comparison clear. Students were required to give a written justification of those
songs in an attempt to show that they had compdstethe mood and atmosphere in the
particular scenes that were selected. Hence, the teacher was not contemplating popular
culture in a void. The use of music was used to see if the students understood the context
of the play. The Tragedy of Romeo and dutiecomes the end, and the selection of the

songs was just a means to getting the students to comprehend the context of the play.

Musi cali zing Shake sipcrided teeddstudeR exawaptes.and Ju
These two examples were included because the gamapleted the optional question.
For the first question, the students selected Act 1, Scene 1 tying/driderby Shawn

Mendes. Their justificatiomasas follows

the lyrics in the songétal k about what
the singer wnders how it would be if they were loved by the person that is
al ways on their mindéThis could represe

Rosaline.

This connection was drawn from interpreting the play and the song, seeing as the song
did not mention Romeo. Stents managed to compare both concepts of unrequited love.
For the second question, the students selected Act 1, Scene 5 addressingaywitu

Wo n 6t Hy@dames@uhur. Their justification was that

[i]n this party he saw Juliet and instantlyfelln | ove wi th her éThi s
about how he thought they were destined to be together like Romeo and Juliet

thought. It also talks about how he can see his future with this person.
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Perhaps the hyperbole that was evident in-atviirst sight was a diréaeference to

Juliet from the play. Destiny also plays a major role in this answer as theagaed

lovers also believed in the play. Whether they understood that it was a critique or not was

not clear in this particular justification. However, the mection between the context of

the song as it stated Al want to stay with
reflect the obsession Romeo and Juliet felt. For the third question, the students selected

Act 4, Scene 3 usingtrongby One Direction. Té group stated

eéJuliet believes she cannot | ive withou
you need the other person to survive. Also, it alludes to the story because it is
asking i f it is so wrong? just I|ike Rom

Nnfrdoi ddeno.

The students seemed to have misunderstood the purpbke dfagedy of Romeo and

Juliet It was not about true love, but about lack thereof. Nevertheless, it was interesting
that the students use quotation marks when referring to wrong anddienbiMaybe they

were trying to be sarcastic with these quotes, but this cannot be corroborated.
Additionally, the students included the optional fourth scene: Act 5, scene 1. The students
included four songs for this scert¢appily by One DirectionSofiaby Clairo,Too Young

by Louis Tomlinson, an&tayby Rihanna. For each one of these songs, they included a

justification as they had done for the previous three scenes:

i St ay: AThat 6s exactly how Romeo f
twice before saying hat he was going to die with h
1 Too Young: fAlt also talks about r

where you ruin the relationship.oo
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1 Sofi a: AThis song talks about a |
and how even though it is not allowed, they wiito make it work.
1 Happi |l y: AThis song talks about a

but they still want to be &6together for

Each of the songs selected in the last section had to come with an explanation as
to why they were not included as timain songs. There was one common denominator
among them all: students believed they were representative of the whole play rather than
a single scene. The assignment focused on students making the connection with a scene. |
believe this was done on purpdséhave students narrow down their songs to fit a
particular scene rather than being too generic. In addition, some of these songs seemed to
exemplify that the type of | ove they were

between Romeo and Juliet iseggtionable.

In this assignment, students had to select songs for a certldripsy. These
tokens related to the sharing of songs with the class, the analysis of the scenes through
songs, how enjoyabl e the assi gcovermgqmusioyas, t
and the artists used by fellow students on assignments. The students seemed to enjoy
going through the process of sharing their songs and hearing other classmates share
theirs.Slexempl i fi ed this when t hevgredAkkat ed Al d
Benj ami né Mac d &3sMardc oicé;i twhiesn still nice to
music tast 8lsdaateaendd iylydgreah, I was gonna say
|l i ked seeing everyoneds musiceée.the Through t

assignment was not just about connecting literature and music, but also about having

students discover artists and to see how these musical tastes could be connected to the
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play. In addition, it allowed students to see how these scenes could hage diosds

based on the music genre. Another quote th
take the mood in the play and apply it to
was impactful for two reasons: the student was connecting his eveifgdajth the

class, and the student was making the connection between the mood of the play and the
mood that the song might project in their
us with an insight into how the student saw the world and whattiagd. If they

valued a particular song or artist, they might have been more inclined to use them in their
assignment. Then again, some students migh
k n e wé 0S3IHowewr, this did not mean that the students coatchave enjoyed

seeing other studentdos m&3i ¢ ht aswas. Além ad
project, the other classmates that were on my group chose like really different songs from
what | choseé. 0 Per haps tdnmentagraup prejecttomade t

have students come to a consensus on the songs that they would be using.

Additionally, in the past, it seems, the teacher had used the same musicalizing
projectin18gr ade, because Jtthhes tbeaasd hcearl | syt a theed sfa[m
adapted to The Tragedy of Romeo and Juli et
addition, the teacher mentioned that this year he was surprised by the addition of
Aventurat 0 some student sd@tpmeldayiléilsth.adThe rteeea shoen
Aventur& 0 and AéJ[ i ] tme que senes derld aitbasdid inat live through
that frenzy brought songsBwentura 6 The t eacher Avemturad t he me
surprising because students did not live through the feakbh e musi ci ansd po

Pop culture focuses on the majority of the people liking, consuming, or enjoying a
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particular artist. The teacher understood thagnturawas a thing of the past, yet the

students in the classroom brought it up to exempli@yrtbelection of certain songs for

scenes in Romeo and Juliet. Whether this was a way to contemplate the past or if it was a
way for students to bring up an artist they enjoyed into Romeo and Juliet was unclear.
Additionally, the teacher stated thatthisg u p 7 é ¢ Avantueleaugfudly to The
Tragedy of Romeo and Julieté. o The student

incorporate the mood into a scene from Romeo and Juliet successfully.

Dramatic Playlists
R & J Honors [Redactedjompiled the songsistients used for this assignment to

share them with students. As was evident in Appendix H, this Spotify playlist had thirty
seven songs that were all compiled by the teacher and provided by the students. This
provided students with a final product to viemd listen to. It could be shared with other
classmates, teachers, and the school population if they pleased. Also, it provided evidence
of the use of popular culture that students compiled for an assigridoamietizing Songs
assignment also transformetda a playlist. The student playlist was created by the

teacher in Spotify to collect all of the songs in one place. It was unclear if the teacher did
this as a way to motivate students to complete the assignment, for it was never clarified in
this study Nevertheless, students could see the original versions of the songs they had

sonnetized in a playlist.

The five tokens in th® stood out among the data in the activity tited. J
Playist 1t was crucial to point out that the
students create connections between the literary piece and their interpretation of one of

the oldest plays and playwright. Both of these playlists aleateelcoming space fdahe
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studentsé6é preferred musical tastes, albeit
those tastes and create a bridge between them and the literature. In theScasetited
Songsthe playlist allowed them to see the songs that were sonndisted to them, and

expand their musical horizons while also relating among themselves.

Despite having numerous assignments including music, the teacher expressed the

desire to do more.

é | think that I should use medwtlt even m
musi c that I donot want to make it t he

might be overwhelmed or just grow tired of how much | use it basically.

The teacher drew attention of his use of music in the classroom. He was aware that he did
use musi and artists often in certain units, but he would like to use it even more.
Nevertheless, he did not because students might not enjoy the overuse of a certain
medium. In addition, the teacher also realized that it was not about his desire to use
music, b about how the students reacted to this use. This was exemplified when the

Il &m a music ent husi ast, i f

=1}

teacher stated
song every dayéo yet the teacher knew that

using nusic in the classroom was to connect with the students or bridge knowledge.

Literature & Pop Culture
Literature & Pop Culture included numerous crteens with other

subcategories as the use of literature was a crucial part of the curriculum of the targe
class. This category had a totaloofehundred and twent{120) tokens coded throughout

seventeen (17) types of data.

70



Tolkien & Pop Culture
The following three tokens were relatedTioe Hobbitoutwerenot present in

other categories.

In aneffort to connect the Bestiary and the monsters in The Hobbit to their

knowledge, the teacher mentions that a lot of the inspiration for The Hobbit and

its monsters comes from Norse Myt hol ogy
mythological creature, they may usspiration from mythologies (Greek, Norse,

Egyptian are mentioned), but they cannot copy.

Both of thesdokens related to one of the classroom assignments. Students had to create a
mythological creature that could fit in the worldTdfe Hobbit Nevertheless, the teacher
emphasized that a lot of the inspiration from the stories and creatdries obbitcame

from diverse types of mythology. This allowed students to gather inspiration from

different mythologies like the actual authorTdfe Hobbit Ther eds a connect
the popular elements of mythology and the literature discussed in class. @he thir
reference made a connection between the st
world inside by mentioning A[a] student te

connects the story to The Howotdicannedon.d t he E

Orwell & Pop Culture
Literature & Pop Culture emerged five (5) times inH& Some of them cross

referencd with another subcategory. Examples of these repetitions wereSdera i d i |
remember that last semester as we were reddi8g [the teaber] playing this video

game, Il think it wasS3gtadtled fOrwled | gloa ywend wwi
readingl984¢ . 0 Bot h instances equated the discus

game. The use of the game bridged meaning. Additiorallynentoned the advantages
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of using pop culture in the classroom when
pop culture in that way is that we can und
t hat we woul dndét ot her wi seace,uhe dstieenspopiateddt i t . 0
bridging meaning and understanding and accepting that perhaps some students might not
have understood the materi al i f it wasnot
not a particular mention of a literary piece, shedent used the term literature to be an

all-encompassing term for any classic used in the educational scenario.

1984 Intro and Book Onéncluded its fair share of tokens related to Literature &
Pop Culture. The majority of these tokens came in the &drimages and videos.
Starting on slide two and culminating on slide five, the teacher provided images of
Donald Trump, Tik Tok, and even Netflix documentaries respectively. This was done in
an attempt to parallel the literature and the real world. litiaddthe teacher also
provided a video from the adaptationTdfe Giverto wrap up the discussion before
moving forward with1984 Slides twentyeight, thirty, fortyone to fortythree, and forty
five asked students to make connections betw88Aand the real world. An example of
this was AHow do you picture him? Who woul
novel ?0 T dansnenedate connedien between the world of the novel and pop

culture, creating a bridge between literature and adaptations. Through the use of

guestions, the teacher hoped to bridge the
Goldsteinandthewo Mi nut es Hate have parallels in
does Winstonds job in the Ministry of Trut

House Press Secretary) remar ks about the i

space to draw paraliebetween realvorld events and their novel counterpart. The
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teacher did not disregard the outside world but provided space for it in the target

classroom.

Character Archetypes & Pop Culture Equivalents
TheTI provided fifteen (15) tokens to LiteratureRop Culture. The teacher

mentioned fAéDi sney movies are really good
Zootopia several timesélike Vanell opeél ead
literary focus of the class could be discussed throughout ditygrse of mediums if the

content was not one that was required reading. In the case of Vanellope, one could see

that the nature of the character provided the students with a visualization of a static

character. They could see a static character instealyfeading about it in a book.

During theTl, t he teacher <clarified that heos
dynamic characters with Wreck 1t Ral phéAh,
Soul éMonsters Incé.o It was ctedDisreps t hat f
movies. Perhaps this was due to the fact that the target students"wgead@s. The
teacher never clarified why he used these rather than other pop culture characters.
Nevertheless, th&l focused on Wreck It Ralph, alluding to the speaidile of the movie
in relation to his classroom: types of literary characters.wag ei nf or ced by iaJ
Vanel |l opeél think the analysis |leads to th

analysis, the teacher was distinguishing between pop cutty@ssing and pop culture

being used as a technique.
Lastly, the teacher mentioned that

| use a lot of texto-world and textto-self connections, and sometimes | invite

them to use pop culture to make those connections like not just reading the text
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andamal yzing it, but making a connection

in the series.

The teacher provided a space for the students to connect the world outside of the
classroom to the world inside of the classroom. The text was referring to thgylier
nonliterary piece they were reading at the moment. However, the teacher had made a
clear example of how other mediums were also allowed in the classroom. The

connections to literature were not only made with movies and series.

Literature & Pop Culture Multimodality
Literature & Pop Culture included a plethora of tokens im@hR & J: Act4 & 5

included tokens in slides thirteen, fourteen, seventeen, tvogrgtytwentytwo, twenty

five, and twentyseven. Slide thirteen included two (2) tokens in the form of three

guestions that the teacher gave the students prior to watching Romeo + Jutie¢, and

poster of said movie. The teacher might have hoped to have students draw comparisons

and analyze the intentions behind the play and the adaptation. Slides-oneragpd

twenty-seven provided the students with four questions relating to terminology
Adéharsis, suspension of disbelief, and cat
play and the adaptations. The students had to answer the questions and draw from their

own experiences to connect said experiences with the play.

Literary Memes
There wa overlap between the use of memes and Literature & Pop Culture in

these instances. In the case of this activity, as explained prior, the students had to adapt a
scene from The Tragedy of Romeo and Juliet into meme format. This allowed students to
relate o the content of the class in a medium of pop culture, hopefully bridging meaning

between the literary elements and the pop culture elements. The memes were provided in
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Appendixl. For example, one of them stated AJul
the smartest way not to marry Pariso and a
but Romeo i s deado. Both of these exampl es
the scene to be able to adapt it into meme format. Students must have undieestood

literature and the meme format to apply it. Additionally, the instructiomoofis

Activity: R & J Memesilso provided a code in Literature & Pop Culture. The instructions
reinforced the purpose of the uemeabl®yf me mes

scene from The Tragedy of Romeo and Juli et

Literature & Pop Culture emerged in slides one, six, seven, eight, eleven, and
thirteen in the PowerPoint titlebypes of IronyAll of these slides included a connection
to memesinanefforttohelpssdent s grasp the content. The
might have led him to believe that through memes the students would be able to
understand irony. However, the incorporation of images and videos provided a
connection to the concept of irony, whichglied the intrinsic connection to literature.
Slides fifteen to eighteen, twentyo to twentythree, twentysix, twentyeight, and
thirty-two provided examples of movies or series to illustrate the types of irony. After
providing these examples, the teaccreated (slide twentywo onward) a guided

practice to quantify their understanding of the types of irony discussed during the class.

Puerto Rican Pop Culture
Puerto Rican Pop Culture was present nine times spread throughdui the

FG, and theFN. During the numerous observations, the researcher documented a total of
five (5) tokens referring to Puerto Rican Pop Culture. This totaled 4.12% of the codes in

theFN. One of the first mentions of this category emerged in the anticipabons
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March 30th. As itvasstated inthéN, @A i mmedi at el y f ol |l owing t h
Basketball, the teacher turns to Puerto Rican current events (particularly a scandal with

t he mayor of Mayag¢gez) 0. Despit ersatidme ant i c
about the students and their daily lives, the teacher went ahead and discussed the

prominent scandal. The students expressed themselves on the topic at hand. By bringing

this topic to the forefront of the class, the teacher was creating a spdaddgue. The

teacher was also allowing a conversation about all things Puerto Rican in the English

classroom, which is not new territory, but it helped student see themselves in the texts.

Furthermore, when discussingnnéhom Hobbi't
with the status of PRéThe teacher mentions
The teacher used Puerto Rican current events to provide a new view of both Gandalf and
Bilbo and the relationship between Puerto Rico and the US. By using bothl{zsmdl
Bilbo as symbols for colonialism and dependence, the teacher not only helped the
students understand the literary classic, but also provided a new way for students to relate
to it on a more personal level. The connections students made to #tedd@evas crucial
to bridge their understanding. The teacher demonstrated that he used Puerto Rican Pop

Culture sparingly in the English classroom.

American V Puerto Rican Pop Culture
TheTI contained three (3) tokens coded into Puerto Rican Pop Culture. This

totaled 6.44% of the tokens in the transcribed docurkEnwever, most of the popular
culture used throughout this study was American pop culture. Tdlemes focused on
how studentsvere more exposed to American pop culture rather than Puerto Rican Pop

Cul ture. For i nstance, the teacher stated
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American culture that sometimes | try to use an example of Puerto Rican series, or a

Puerto Ricansiw, and it doesndét | and. o This direct
toward Puerto Rican sh@&nd Puerto Rican Pop Culture as evidenced in the previous

data types, especially when it came toFi& | believed this was the reason why the

teacher did noncorporate or mention Puerto Rican Pop Culture in most of his classes.

Even while living in Puerto Rico, most students in this school did not consume Puerto

Ri can pop culture. I n addition, to cement
know thatthey know more about Little Nass than they know abput,e s e y o é Ar can
oéTito El oBambi heacher was aware that the
exposed to Puerto Rican Pop Culture as other populations might be. In a sense, this
highlightedt he t eacher 6s ability to understand t|
what the studentsereconstantly consuming despite not researching students likes or

dislikes each year.

Gaming & Pop Culture
Gaming and Pop Culture was present inTtheD, FN, andFG. To begin

discussing the findings of this subcategory we will be focusing on the only two (2)
instances when the code appeared irDtleellected:the announcemerdf Orwell from
the first semesteand in a PowerPoint presentation. Apperteprovided a screenshot of

the announcement from the Google Classroom.

Orwell: The Game & 1984
Orwell, the game mentioned, was to be played in the classroom while discussing

the dystopian novel984to exemplify the literature. According to the classroom
announcement, the video game was used in two separate occasions during the week of

December ¥, 2020. It was crucial to point out that the teacher used a game specifically
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related to the topics bagrdiscussed in class. This aligned with the purpose of the class to
discuss dystopian and oppressive elements in fictional worlds, relating them also to the

student.s6 reality

TheFG included thre¢okensfrom Gaming & Pop Cultur&Slme nt i oned #A[ t h

teackr] played this video game, I think it

statement bys1 corroborated the use of video games in the target classroom by a student

with first-hand experienc&3added fA[ w] e pl aye d984aWen we wer

W

payed a game. 0 Despite these two tokens bei

announcement. The students were not only exposed to the totalitarian and authoritarian

reality in 1984 but they could experience it through a video game.

TheTI included a ttal of seven tokens to Gaming & Pop Culture, covering
8.61% of the coded document. Out of all of the data collected, the only elements that can
be crosgeferenced with other data were the instances in which the teacher mentioned
Orwel.AiSo diurseoctMiyn,ecr aft ée uso Orwell, pero
use, perd played with them for like 30 minutesiando dil984 ®his corroborated the
FG andD in which Orwell was a part of the class at some point during the first semester.
The teacher ever specified the objectives or standards, but he mentioned that it was used
during the discussion df984 In addition, the teacher mentions that it was not used a lot
during the semester; this could have been for numerous reasons, but chiefly because
video games take time, and the pacing of the class could have been affected if the teacher
had provided more time to play. Nevertheless, it was evident that the teacher was

incorporating actual video games into the classroom.
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Sports & Pop Culture
Sports & P@ Culture contained fifteen (15) different tokens spread throughout

four (4) diverse file typed}, Tl, FG, andFN). This code appeared in tvil six (6)

times among th&N, twice (2) referenced in tHeG, and five (5) times in thEG. The

two documents in which this code emerged were the interest inventonAtitiedbout
meandBonus Activity: R & J Meme# bit about menade reference to Sport & Pop

Culture when the teacher required students to geowour favorite sports team(s).

Through this simple, yet important detail, the teacher hoped to understand the students.

This could be to collect information to be used later or to simply acquaint himself with

t he student sd i ntsereveaet something abauttiteiteachen: the fact h i s
that the teacher enjoyed and consumed sports. One could assume that if the teacher did

not enjoy a specific type of sphere or was not familiar at all with a type of sphere, the

teacher would not use saighere or mention it. However, we could see that the teacher

did include sports in the interest inventory which might shine a light on who the teacher

is. In additionBonus Activity: R & J Memasas included in Appendikand it focused

on students creatjpnmemes about The Tragedy of Romeo and Juliet. The reference
appeared in instructions number: fA2. Choos
performance at the Super Bowl. 0 Despite th
performance during the SupeoBl, students needed to have watched the Super Bowl to
understand the reference. And i f they hadn
that the teacher assigned creating a meme about the Super Bowl would have required
students to familiarize themsely with the event. This one sentence provided a clear

connection between sports and the classroom.
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Sports & Pop Culture emerged in thé twice covering 1.88% of the total codes
in said transcript. Both tokens alluded to the anticipatory set and how tstuelate to
the use of sports in the classroddime nt i oned Al o&tihtiénsk liitk eh eal pbsc
experience. Because he asks Slwasveferringtos ket ba
a classroom dynamic where the teacher greets them, askedreboweek or weekend,
and made small talk. The brief anticipatory set provided a bonding opportunity between
educator and educated, in this case with the incorporation of sports. This allowed the
di al ogue to be tail or e dspheresthehweresxpasatiéont s o6 r
outside of the school scenario. AdditionaB2c o mme nt ed fiéwe occasi on
about baseball .6 This comment emerged out
the use of an interest inventory at the beginning oataelemic year. The students

recalled the use of the interest inventory.

On the other hand, thE included 2.33% of codes relating to Sports & Pop
Culture. Three tokens in the interview were directly related t®tmais Activity: R & J
MemesTheteachest at ed Aéwhen the Weeknd appeared
t hat at the beginning of the class to just
Apart from directly addressing motivation, which is a subcategory, the teacher focused on
t he gogaelt: tAhTeom t o talk to me. 0 There was a
participation. The tools were the Super Bowl and The Weeknd. Through speaking about
t he Super Bowl, The Weekendds performance,
time, the teacher deted to create thBonus Activity: R & J Memefn response to the
results of the activity, the teacher state

Weeknd and a performance [in] the Super Bo
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students expresdeenjoyment regarding the activity either verbally or written. However,

there was no concrete data to support this claim. Nevertheless, some of the memes that
emerged out of this activity were collected. Lastly, the teacher used sports to connect
withthest udent s as part of his goal s. AAnd whe
basketbak e | | o0s se quadamceomoreued&.he teacher h
perspective students have of teachers. Some students consider teachers to be alien or

other. Despite il reference not being unique, it provided a connection between Sports &

Pop Culture and Personal Connections.

Sports & Pop Culture provided a total of 6.52% toRhe All six tokens to this
subcategory happened in the anticipatory set and were includeel dbservations.
During the anticipatory set, the teacher welcomed students, asked about their week, and
tried to spark a lively conversation with them. What followsentéree of the most

salientexamples of the anticipatory set referencing sportsesepted in thEN:

1 March 3@, 2021: The teacher begins the class by asking them
about their weekend and how they feel today. The teacher goes on to participate
in a conversation with students about basketball centers.
1 April8", 202 1: ét h attendaneecThesteacheér gdes s
on to mention Moses Brown as some students bring up the topic of fantasy
basketball e
1 April 13", 2021: The teacher begins by asking how their weekend
went. Another student mentions basketball and the teacher mentions a ¢ouple o
pl ayers from his fantasy basketball t ea

spark the conversation.
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All of the previously mentioneBNs had one thing in common: sports. Be it
basketball, fantasy basketball, or Tony Hawk, they could all be included sphtere
defined as Sports & Pop Culture. However, all of these tokens were only present in
anticipatory set. This will be expanded further in the category Planning & Pop Culture,
but it was evident that most of the tokeng-i are superficial. In additmm we could see
that these instances of sport talk were referencing basketball and would require students
to be exposed to these particular spheres of pop culture for the conversation to feel
personal to them. This talk might have alienated some studssdasage they did not have
access to the platforms to watch these games nor have the interest to do so. One thing was
clear: the teacher was hoping to connect with the students through the use of sport tokens

in the classroom.

News, Tech, Social Medi& Pop Culture
News, Tech, Social Media & Pop Culture appeared a total of -thingy (39)

times spread through thi® TI, FG, andFN. To begin, News, Tech, Social Media & Pop

Culture appeared a total of four (4) times in Etotaling 2.44%. On April 20, 2021,

the teacher made reference to this subcate
presenting, students make connections to their everyday lives; pandemic, [new] normal,
global warming and corporations (the teacher connects it to doublethinid &4
dependence (the one ring) to smartphones a
example of the one ring to make a comparison to their smartphones. Students seemed to

be aware of the hold technology had on their life. Students admitted of the aegativ

impact dependence toward technology can have in their lives. Aftjl2ZZ21 provided

another examples of technology being subtly alluded to. Students mentioned using an app

to draw the mythical beast for a special project on The HobbitFNet a € ad 0
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student mentions an app called Fire Al paca
the fact that this particular reference did not allude to a groundbreaking connection, it
allowed me a glimpse into the relationship, and the environment, thiaitteer created:

one that allows multiple tools and pop culture tokens.

On the other hand, the teacher provided a safe space for discussions about social
media. An instant of this was when the students sparked a conversation about Trisha
Paytas. As wasatedinthdeFN, A St udents bring up a Yout ube
Paytas. The class sparks with opinions weighing in on Trisha as a youtuber, model, and
singer. o0 The teacher controlled this conve
anticipatoryset provided a space for students to unwind and share, but the class schedule
proceeded as programmed when the teacher r
attendance and discuss the schedule for to
having anyhing to do with the class, the teacher provided a space for dialogue.

Nevertheless, when it was time to continue with the class, it did not interfere with the

schedule. April 29, 2021, provided an example of the use of News, Tech, Social Media
&PopCulure to explain synecdoche: AThe teache
Tweet about the AChina viruso to exemplify
Tweets to try to connect synecdoche in figurative language and the tweet. In this instance,

the teacher as bridging the content of the class and social media. The teacher did not

have to explain who Trump was because most of the students had been exposed to that
particular knowledge through the spheres that they used outside of the classroom. That
previouskh owl edge made this example powerful. I

xenophobic tone, and perhaps because of it, was the perfect example of news & social

83



media being used in a classroom. It opened the discussion to understand synecdoche and

xenophdia.

News, Tech, Social Media & Pop Culture emerged irCxtifteen (15) times.
Two tokens correlated with the subcategory titled Poetry & Pop Culture. The correlations
emerged out of the use of Spotify. The teacher compiled the songs in said platform to
make it accessible for the entirety of the class. If students were interested in finding out
what their classmates had included in an assignmentMilesicalizing Romeo & Juliet
and the Sonnetizing Popular Songs project, they could do so easily. Tisemetvmauch
to add to these two tokens other than the fact that it provided a platform for students to
share their songs. Perhaps this could have provided and extra incentive for students to
include songs they enjoyed so classmates would be exposed td tteereamaining
thirteen tokens appear in the PowerPoint presentation 1i@i@d: Intro and Book One
What follows was an analysis of these thirteen tokens ranging from technology to
authoritarianism1984: Intro and Book Oneas included in Appendix G. Tlmegin, the
teacher used an image of Mark Zuckerberg and Donald Trump to begin his comparison of
the world in1984 In addition, to connect the evematchful government af984to our
world, the teacher included the Tik Tok logo as the social media. hiidhigthis reality
even further, the teacher used the imagéhaf Social Dilemmaa Netflix documentary
which focuses on privacy and how companies are constantly monitoring, manipulating,
and selling userdés i nfor matSomahMedial&alPop exces
Culture was done so on purpose. It created a clear connection between them and the class
discussion. These images were just the tip of the iceberg as they were an introduction to

the topics that will be discussed throughd@84

84



A comparison of the word 0£984and our reality was at the heartl®84 Intro
and Book Onefil984reappeared as a best seller quite recently (2017). What seemed to
sparkthisnewha c qui r ed i nt eTheRowerRoint provided two tnkse | ? 0

(https://www.nytimes.com/2017/01/25/book884georgeorwell-donald

trump.html?mcubz=https://www.merriarmwebster.com/newendwatch/conway

alternativefacts20170122to help students compare the ministried®84to fanatics in

the 2000s. Both the links and the questions were direct wmtkekt & textto-world

connection, but it also included popular culture as it tackled our current political
environment. As if that wasnét enough, the
clip that dissected Alternative Facts. This context fradf#ias a powerfubook that

reflected the present culture. The teacher framed literary texts through political

commentary. After viewing the video, the teacher asked students to answer the following
guestions: How does this story from The Daily Show resonatel®@8#? Inwhat ways

does Winstonds job in the Ministry of Trut
House Press Secretary) remarks about the inauguration? The connection between news

and literature became palpable as students were required to draw comparisons.

Appendix G included all of the content®84 Intro and BookOne, including
pictures used to highlight topics such as xenophobia, sexism, and racism in America.
Furthermore, the teacher also presented the pictures in Appendix G to draw parallels not
only with the context and setting preseni$84 but also withhe characters and
organizations. Said images reinforced a parallel between refugees, xenophobia, ISIS,

Osama Bin Laden, Trumpds Muslim Ban, sexi s
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problems that the world was facing. The students were not only expabediterature,

but to the realvorld equivalent of that literature.

News, Tech, Social Media & Pop culture totalled 19.41%98%6 s Fi n al
Evaluation. All ofthe tokens in this document related to the use of citations in the final
evaluationforl984 According to the document, stude]l
a reliable source or news outlet) that provides evidence for the connections that you have
made between the novel and the world today.
provided as they all relate to the same use of citations in an essay evaluation. All of the
five tokens contemplated the use, or lack thereof, of accurate and relevaaitrineessn
their final evaluation. This directly tied ®84 Intro and Book On®owerPoint which
showed made testb-world connections. In addition, this reference was also coded in Pop

Culture & Planning due to the assessment.

TheFG provided three (Btokens to News, Tech, Social Media, & Pop Culture,
but they were all provided by the researcher. None of the tokens were stated or uttered by

students.

News, Tech, Social Media & Pop Culture arose twelve (12) times ifilthBwo
of the tokenswererelatd t o t he definition of pop cul tu
Aewith the advent and the rise of social m
consumption for popular culture. o The teac
spheres of pop culturele stated, particularly from his own experience, that the medium
that we use the most to consume pop culture is social media. This was not necessarily
al ways so, but it seemed to be accurate to

st at e do eddy to Ehtaré links on social media that | think that the phenomenon of
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what we know as pop culture today | woul d
seemed to imply that popular culture has grown thanks to social media. Perhaps he might
have bee trying to say that it was more accessible because of said media. In addition,

three comments relating to Puerto Rican Pop Culture were coded to News, Tech, Social
Media, & Pop Culture, but were discussed in their respective subcategory. Similarly,
therewere two tokens related to quarantine corner and those were also discussed in their
subcategory. However, it was cras$erenced with this subcategory due to the nature of
social media. These cregskens might have something to do with the accessibility

nature of social media.

During theTl, the opportunity arose to directly address social media in the target
classroom, and the teacher stated, A[s] oci
Facebookél dondét have | nst agarvaemésin adpocnhéatt . hda
unfamiliarity with the majority of the social media platforms created a gap in the
teacherdés knowledge. Said gap might have h
that take advantage of social media platforms. Nevertheledsattteer suggested that he
had been exposed to some words and concept
Snapchat | i ke they use terminology sometim
example of how students related to the teacher, by educatingnhiine spheres of pop
culture that they were exposed to. However, this did not change the limitations the
teacher might have possessed when it came to using social media in the target classroom.

On the other hand, the teacher admitted to having usediéuhahactivities relating to
soci al medi a. inél have used Whatsapp, Il i ke

wh at would this character have in their Fa
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really | havenoét explodiaednnmy oabkeassas] ot D
mention of Facebook and Whatsapp templates, this could not beef@snced with

any of the other data types throughout this study.

Contrary to the use of social media, the teacher admitted to having used news

outletstost ay up to date with current events. i
Ne ws é L oc geérotantiersayeces me da pop cuéuo , | read about
gives me an ideaéso | give it its place. 0

statement:yypo-d at e news savvy and pop culture afi
its placeo referring to popular culture. T
should have a place in the classroom scenario. Lastly, the teacher also mentioned the use

of tweets for teaching grammar. This reference was already coded in the subcategory

titted Grammar & Pop Culture. Nevertheless, since it contemplated the use of a social
media platforms, it was <crucial that it be
used celebrity tweets for grammar o Further
personally use, or have a Twitter account, made this reference particularly interesting. He

still included tweets from celebrities in the discussion of proper gearoonventions

while simultaneously not being aware of the use of Twitter.

Pop Culture: The Small & Big Screen
Pop Culture: The Small & Big Screen appeared in nine (9) diverse types of data

collected, and it was one of the most prolific codes in the studgnerged in th®, Tl

FG, andFN. TheFN totaled 5.85% the narrative.

Fantastical Pop Culture
Five out of the eight tokens were related to the discussion of The Hobbit. An

example of this was presented when a student pointed out, during a discussing on the
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|l iterary character Gandalf, Aéthe similar:i
differentpop cul ture spheres: Gandalf and Dumbl e
compari son because both of these character
important to point out that the target classroom did not include the discussion of any of

the Harry Potter novels or movies. Despite this, the student made the connection between
these two wizards, and how they both shared the role of helper to the protagonist. The

three remaining tokens relating to The Hobbit addressed an assessment thatdmsl stu

create their original mythical creature. For example,

[The teacher] mentions that some students took creative inspiration from The
Hobbit movies; [a] student mentions f an
weakness; [s]Jome students used insmirafrom fantasy dragons for their own

creature, other students mention anime as a style for drawing their own creatures.

As previously stated, all of these mentions focused on a single assignment, yet the
students voiced out their experience. The Hobbiiepeference provided a frame of
reference for the students to understand and experience the novel through the visual
medium, even if it was not assigned in class. Through this, the students were able to
visualize and provide a backdroptheir creatureThe fact that the teacher did not
prohibit the use of the movie allowed students the freedom to understand and bridge
meaning through both the book and the movie adaptation. In addition, the mention of
anime also provided a frame, context, or backdrapsticdents to create their
interpretation of the creatures that woul d
knowledge or style was then readily available. By allowing the use of anime as an

inspiration, the t eac hoddinsideghe clasgdom.dat i ng t h
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I n addition, the researcher asked, #dAdid
TowhichSSanswered, Al donét think so. 0 Despite
they watched the movies of the books they read in clasgdill not do so for The

Hobbit trilogy.

TV & Pop Culture
Pop Culture: The Small & Big Screen also provided the space for students to

discuss TV shows in the anticipatory set, while also tying it to the world of literature.

AThe teacher bnhgir weskend wentaSuklieinta gp orht@share what

they did on their weekend. This leads to a discussion of Black Mitioe teacher

mentions dystopian |literaturmatéhing Al so, #f[ a
Netflixé. o. These t d&Fdlproevidedaglingseintather ect |y f
anticipatory set as a welcome and to recall previous knowledge. The interpretation and

the connection of Black Mirror to dystopian literature was used to rE@adl It

provided a space to use TV as a reflection of thkwerld, while also allowing students

to understand the purpose of these TV shows other than entertainment.

Adaptations
The PowerPoints with the remaining twemipe (29) tokens wer® & J Act 4

Types of Ironyand1984: Intro and Book On&R & JActbHs f i rst reference,
present in Appendix G, focused on guide questions that students were required to answer

while watching the Romeo + Juliet adaptation. These questions included:

what are the most salient differences between the movie and theabplgy?
Which details from the original text did the director (Baz Luhrmann) preserve?
Based on what you have watched so far, what is your overall opinion of this

movie adaptation?
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These questions had a comparative nature in common. By comparing thal eoighe

adaptation, the teacher hoped to have students create a connection between the original
piece and the adaptation, but the teacher also hoped to have students criticize the
adaptation. Either option forced students to use their critialking skills to understand

the key differences and why these differences were employed. In addition, in slides
seventeen and twenty, the teacher included images of Romeo + Juliet in an effort to
maintain the connection between the play and the adaptationpBd¢higawas also done

to maintain the studentdés interest in the
twenty-one & twentyseven, the teacher was asking students to draw comparisons

between suspension of disbelief and catharsis in the play aog itufiure. As presented
inslidetwentyone, A[ w] hat role do these concepts
film? Mention a film or series that has evoked suspension of disbelief and catharsis in
you. o0 These two poiandtrestbud amgted@ls t her cé atsiso
was curious to point out that the teacher did not mention Romeo + Juliet in these two
guestions. The teacher was using other ngdeidhave students understand the

terminology. He was directly requiring them to analyze the ones they had seen and

connect them to the concept of catharsis and suspension of disbelief. Lastly, the teacher
closed with a scene from Romeo + Juliet in slidember twentynine. This closed the

discussion oR & J: Act 4

The last four tokens ih984: Intro and Book Oneequired the students to
visualize what a modern adaptationl®B4would look like. This was present in slides
forty-three to fortysix. The sldes provided students with the following questittiow

do you picture him? Who would play him in
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O6Brien) and AHow do you picture her? Who
novel 20 (r e.fiteasimpartgnt td point dull that the second question was a

little outdated seeing as the teacher did not adapt the presentation to 2021. Nevertheless,

both questions made students analyse a piece of literature and come to conclusions about
which actofactress would suit an adaptation. Students were forced to consider the

gualities of the characters in order to attribute an actor/actress to these dystopian

literature characters. In addition, on slide fefidyr and fortysix, the teacher provided

hisown sel ections for the possZobeyPesahanslés: St ar

the DarkHaired Girl (Julia).

PersonalConnections
Personal Connections inclutithe sulcategory titled defimg pop culture.

However, tle main category includkinstances when the data reflected how the teacher
created relationships with the students, examples of personal connections with pop
culture,andpersonal connectionsithout the use of pop culture. Personal Connections
had the purmse of compiling the moments when students or the teacher demonstrated a
relation between the world inside the classroom and the world outside of the classroom.
Personal Connections included a totahiofety-six (96)tokensthroughout the vast data
colledion. Defining pop culturdoused in Personal Connections focused on the standard
definition and the aim of pop culture provided by the participants of this investigation.
Throughout Personal Connections oneld see how the teacher and students
strengtheed their bonds in hopes to relate to the target classroom, with and without
popular culture. Personal Connections with instances of pop culture appeared a total of
thirty-eight(38) times spread out among twer{B0) different files.Moments when the
teader drew connections without the use of elements of pop cwasealso considered
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in Personal Connections and there were tHoty (34) appearances spread out among

ten(10) different files.

Personal Connections included twetltyee(23) codedtokensin the FN. All of
these tokens have been discussed in their respective spheres of poptéoiteneer,
those thatverecrucial to the analysis of the underlying features will be contemplated in

the analysis that follows.

Relating in the TESOL clag®om
To begin,one of the key factors éfersonal Connectiongashow the students

and the teacher credteonnectionsn the classroomwith the world outside of the
classroomBy definition, theworld outside of the classroonmdot necessarily
contemplate the use of pop cultuféis could beseen in moments when the teachdr d
not use any specific pop culture elemdnisdew attentiontoas t udent 6 s | i

the classroom. Thiswaait her evident in most of t he

would do things liksé begi ns by asking students about

begins the class by asking them IMNobanly t
did this strengthen #ir relationship by creating rappolt alsoit createl a connection

between the outside world and the wangide the classroom

In addition, these connectionsuld beseen when the teacher declde share
discussion of the class material, the teacher sddstudents his vulnerability in an
attempt to help students wieeresecond guessg themselves to relate to the teac
This way studentsauild see that it guld happen to everyon@erhaps this might seem

like a superficial experience smme but the teacharascreating a safe space for
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students to explore how theytfehAdditionally, these connections were alsadevit when
theteacheiit akes some time to have all the st ude
t he stTlhkesret .peersonal connections that fort.i
relationships appeared a total of thirt¢&8) timesin theFN, seven(7) in theFG, five

(5) in three(3) of the numerou® collected, anaight(8) tokensin theTI .

The interest inventory created by the teacher during@262021 academic year
expanded on the connections between teacher and stlilemiterest inventoryvas
included inAppendixE; it included the following elements of popular culture: favorite
music genre and artist, favorite sport team, movies and series, literary genre and books.
Through thignterest inventory, the teachieopedto get to know his students. In
addition, the inteest inventory providgéenough information for the teacherd@ate
material based on the students answers or use those answers as exXangdesucial
to point out that the teacher not only assigned this document @otigle Classroom,
but he alsgatrticipatedn answering thénterest inventoryn video format This provided

the students with a glimpse at the person their teacher is oofsfdeclassroom.

TheTI provided eight different instances when these relationships blossomed.

The teachertated

él told them that | really |ike music,
|l ove the NBA, so | try to connect with
human and | also consume popular cul tur

The teacher aiedto tackle the idea that edators are alieswith this quote. Tie teacher

directly addresskthis misconception by providing students with information about his
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likes and dislikes. Thiprovided a holistic perspective of a teachene that iawareof

the realityof the studentBy doing so, the teacher alledhimself to connect with his

pupils instead of hiding himself behind the construct of a teathesugh the mention of

music and the NBAstudentsnight havebeenable tosee themselves in the interestiué t

teacher and not be alienatddthis relationship with music and the perception of the
teacher as O6o0otherd was al sfioé le xheandp Itihfrieeed swohn
Aventura You know what, | told them | likA&ventura Sometimes they think thatend r e
aliens. O6The teacher o nlfheyconoeotions in massof teses i ¢ |
examplesvereimplied rather than directly stated, but the teacldtgd on to address the

purpose of popular culture ahdw itties into relationshipdi S e ¢ ny pudoase, to
connectwiththemlT o ma ke t hem s eHendnhbstatimagend age queelma n é
maestro es este tipo que llega a la casa a $wkespearg, preparar examenes, a
corregir eTkeSteacher snsaghéh® misconception that teachers are not

intrinsically human.

In addition, the teacher hoppéor themfi €t o see that | really
value and that | can c\@ouaienottaninringiclqguaiyhmt t he
anytype of mediavalueis addedSaid valuevasbeing given by the teacher to the
spheres of pop culture that studentseexposed to through the interest inventdy.
example of this was when the teachse the assignment on Romeo & Juliet to create

relationships with stughts through the incorporation thieir musical tastes.

e[ Bl ecause | have them play I|ike excerp

artist, I |l i ke their sound. 6 And then |
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|l i ke 6they soundndilkiekeé hi sibs aotdhét hawyt is:

them a lot better.

Pop culture seeedto bean accessible wapr the teacher to relate with his classroom

TheFN displayedthe majority of theokensThr ough what woul dbéve
mundanejuestionsthe teacheformed bondsvith his students and rda them feel
comfortable in the classroom. An example of this was Wit§ime teacher bginsthe
class by asking them about their weekend and how they feel today. The teacher goes on
toparticpa¢ i n a conversation withThementdoeoft s abo:
topics that interests the student leelthem understand that the teacparbokin the
same experiences thdid. However, there were instances when those connedidns
not coriemplatepop culture. For instancé|t]o bring the class to a close, the teacher
brings up a previous assignment: a riddle competition. Students take turns trying to guess
the riddles fellow cl ass maTfhierddlecoktat ed. The
allowed the students to participate among themsgfuesssing the answers to numerous
riddles,giving everyone the chance to interact with their other classmates. The
environment was playful and joyous. And to top it all off, the teacher took part in this

activity, hoping to be an equal at some level withdfudents.

In the Tl, the teacheralsod ect |l y menti oned that he kn
their reach and that alll of my students wi
be able to connect with them. o6 The teacher
popular culture in the classromuoenario: connecting. Connecting with the students at
some level must be part of the dynamic in the classroom, but also one must know how

and who to make those connections with. Teachers have to be exposed to the popular
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culture that students are consumaorga daily basis to understand the appeal and the

reach of the targeted popular culture.

Textto-world Connections
Many of the assessments used for the target classroom required students to draw

connections between the literature or poetry and the re&d wdighlighteda few that
were present in theersonal GnnectionsWhen it came to the assessment titled Final
Evaluation1984 the teacher required studentgité ma k e -tcaword ®na ttextto-

self connection with the novel to productheeep a r a g r a B alleving sugents
to select between the two options (self or world), the teacheradieww u d autorhosyd
to flourish The vast options opedthe door for students to draw comparisons from any
form of media, whether theagclude pop culture or nofThis not only helpdthem
understand 984better, but it also hegathem draw comparisons between the literature
that they are reading and the real world. Let us not forget that pop cutudde part of

this real world.

TheD exemplified the connections studentsdeaetween their everglay life
and the literature in class. This is exemplified in the document titled Final Evaluation
1984 This document had seven (7) tokens r el

1984 It was evident in tokens such as

[e]stablish parallels between the novel and your own reality in 2020; [y]Jou may
also choose to write a brief reflection about this issue and how it affects you and
those around you; [d]escribe the social issue, event, ideadogyactice from the

novel with which you will establish a tet@-world connection.
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All of these particular tokens focused on how students can understand the world of a
literary piece reflecting their own. These elements were intrinsic to a final assessment on
1984 The teacher provided these in the rubric for students to be able to form these
connections as it is part of the standardsweatebeing used in the targeted grade level.
Despite the fact that this document did not include tokens to pop culture, it did allow
students to form connections and to bring their own elements of pop ¢ottutbe

analysis. Nevertheless, it was not something required in the rubric.

Another example of these tetd-world connections was present when, during the

FG, S3commented

|l just guess that maybe some peopdle don

l'ife in their | earning |ife. Other than
di sadvantage to itéWhen youdre talking
compare it to our real worl dé.

This reference equated our reality to that of literary elem&8tseemed to comprehend

the reality of the connection between the two worlds. In addition, the comparison with the

real world provided the student with a context that can be used to find differences and
similarities between both worlds. A3 also stated refeng to the comparison between

both worlds, Aéthat might be a bit scary f
seeing that our real world was not that much different than a dystopian world. Other
examples of the data coded that also appears througlecsulbategories were mentions

of the anticipatory set, the purpose of pop culture in the classroom, the motivational

aspect of pop culture, and the numerous music related assignments and assessments.
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Defining Pop Culture
Defining PopularCultureemerged aa subcategory to address both the aim and

definition of pop cultureThe vasihumber ottokensin this subcategory appeared in the
FG andTI. Bothhad three(3) tokenscoded in each cas€he two types of populations,
studentsand teacher,ayeus a useful way to gauge how each population perceives

popular culture.

The Educatords Definition
The teacher defined pop culture as

éany sort of manifestation of art, whic
of peopleasoppesd t o | $derlatwoeléed say itds anyt
mani festation of art, |l think itdéds a fo

people. And we consume it for fun, for pleasure, and not necessarily to enrich our

intellect and what not.

Theteachedifferentiatedbo et ween enri ching oneds intel

the teacher expressed that e rtbt beleve pop culturevaswithout value.The teacher

é t h [sjnhat that the phenomenon of what we know as popular culture today |
would say ités even more massive and
media. | would say yea like | said in terms of sources: music, videos, memes. All

that.

Here he teacher ndean effort to point out some forms of popular culture while leaving
out otherslt is clear that the teacher vatlgome spheres of pop culture more than others
due to the fact thdte begnthe list withdmusbandduse®music often in his classes. The

exclusionary nature of the statementsd@i evident that other spheres likeleo games,
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comic booksandgraphic novelsverenot as important or relevant to the target teacher
This could be for numerous reasons: a lack of comfort in those tgikpfknowledge,
or lack of confidence. Howeveone must point out théhe teacherid use video games
in the classroonPerhaps the teachedaot directly mention those other mediums as
part of the definition because it slipped his minaistly, the teacher also mentethat

pop culture makes him

éthink about |l i ke sitcoms and series. L
mi ndél t HWiatelykabouthike Eriends and The Office. And like really

famous people I'ike, | i ke,Perty TheoMeeknd. k n o w,

Once more the examples here prodids with a preference: musand sitcoms. This
wascrucial to understanding thetegory titled Diverse Spheres of Pop Culilrecause
it cemenédthe idea that people are exposed to different medbased ortheir
contexts. And based on these definitions, agdassume that the teachesed what he

wasmost familiar with

The teacbkr undersiodthei a p p e a | [ of pop culture] and
my students wil/ have an idea of who they
t h e The éonnections that emedyeut of the use of pop culture appedto be one of
the teacherd6s goal s. It is not just about
culture, but also having students connect with the content of the class/aBagident
as both the word appealdreach have been used in e Through pop culturthe
teacher hopeeto reach them and that reach alemhim to accomplisthis goals,
standards, and objectives of the class. The teacher cahiindeb ut when it ¢ ome

culturenos gusta el mismo ffango, nos gusta los mismos tost@nesh wasinteresting
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that the teacher mentiedfood as a way to connect and to feel that the students and

himself shard the same identity and the same popular culture.

The Studentsdé Definitions
On the other hand, the students inf@&also gave their definition of pop culture.

Student thre¢S3) initiated by stating

[w]ell, I mean before | have like an actual definition for it, my first thought was
just |like music, becanspepusf pepaBwuthing
| guess. Something that we all know what is and we experience, like movies and

stuff t hat webdbve watched it.

S3 drew attention to the assumptidimatbecauseéhe word pop culture includes pop as

part of its etymologicamake up, then weotlld assume that ivasrelated to the genre of

pop music. HoweveS3correcedthems# due to the nature of the questiommarly to

the teacherS3 believal that one of the main elements of pop cultwessits widespread

nature. It needs to be poputarbe considered pop cultusnd the majority of people ta

to be exposed to thexperience in some wa$tudent two(S2) strengtheadS3H s
definition by addig,il agr ee with student three. 1t06s
has to do with somet hi n @2boadesadihe dafiniionof wi t h
pop culture by adding two elements tB&did not include cultural and entertainment.
Entertainmentorrelatelwi t h t he t e abedause pdpscultdeas i ni t i on
Aconsume][ d] @rftheothef hamdéthewsasa cultural aspedhatwas

intrinsic to pop culture because it dictteho wasexposed to which types of pop

culture. Scial, cultural and geographicdactors will influence which types of pop

culture studenteveremore exposed td hiswasdue to the nature of popularity,
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language, and cultural norms. The pop culture students in Rusigaxposed tavill be

widely different than those in Puerto Rit@stly, Student ondS1) said,il agr ee wi t h
student two and s tthadtwddwithoarrcarenédulturg and things f f t
t hat shape us a sinterestjmgemnaggl adedancrucial layertoghe s . 0
definition of pop culture that up to this point was missigp culture is generational.

What is considered populaulture to a millennial will not necessarily be considered

popular culture to a boomer. This highligtithe importance of teachers bewung to date

with current events, trends, TV shows, movies, gaaresng otherdf the teacher is not

in touch with vhat the current generation is being exposed to, it will be difficult to

accurately employ the use of popular culture in the classroom.

Pop Culture & Planning
Pop Culture & Planning aiedto collecttokensto planning, administrative

duties, classroom scheduling, assessment, and the inner workings of the classroom. Pop
Culture & Planning also includéwo subcategoriesfhe Anticipatory Set & Pop Culture
andMotivation. The Anticipatory Set & Pop Culture atemplaté the fifteen minutes at

the beginning of class and how the teached tisese to create a nurturing and

welcoming environment: it appeared a total of sixt@d®) times spread out among three
different files. Motivation pondedhow the teachersaad pop culture to motivate

students either toward assessments or the material being discussed in class: it appeared
eighty-two (82) times spread out among nineteen different files. Most of tiokeas

have been coded into Diverse Spheres of Pop CuRogeCulture & Planning housed

two subcategories and contains details alleeifplanning process from anticipatory set to

the incorporation fopop culture in assessmentsaléocontainstokensto the classroom
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atmospherePop Culture & Planningontainechinety-one(91) tokensin twenty (20)

different types of data.

Presentations & Memes
For the sake of brevityhe analysisvill begin withR & J: Act IV and VWe will

be focusing on slidthirteen, tventy-one, and twentgeven. Theswereall interactive
slides and requidkstudents to answer the following questioi&hat role do these
concepts play in how we perceive literature and films? What are the most salient
differences between the movie and tiriginal play® These questiongrovided a

glimpse into the concepts discussed in class and the integration of popular culture when it
cameto literature. However, these mentions of literature have been discussed in
Literature & Pop CultureThe focushere wasin the way the teacher plari®iior to the
discussion ofThe Tragedy of Romeo @duliet the teacher createhis presentation with
two things in mind:iterature and pop culture. The teacher madenscious effort to
incorporate popular cultureto the class. Not onlwaspop culture mentioned
throughout the presentation, but the questions prdgdealed practice for the students to
relate the playnd TV. On closer analysis, oneuld assume that the teachveas
purposefully incorporating these for the sakenotivation, student engagement, and the
classroom atmosphere. But thegereall assumptiongdowever, the teacher establishe

a process prior to the class of incorporation.

The use of rames correlated fiviemes with Pop Culture & Planningncluded in
the student examples atite instruction®8onus Activity: R & J Meme$hese
assignments requigplanning and structuring. Even if this activitiasnota required

assignmentstudents had the opportunity to create memes relafdwketd ragedy of
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Romeo and Julidor bonus pointsThis distinctionwasimportant because it @ar that
not all students participated in the task of memefying the playever, the instructions
stakd thatstudentdad tousea meme thewerefamiliar and must correlate witthe
material discussed in clasghrough this, the teacharasusing the contertf the class to

bridge knowledge.

Planning to use Music
Musicalizing Romeo & Julietontained eightokensthat crosgeferenced with

Pop Culture & PlanningMusicalizing Romeo & Julieequired students to be divided in
groups in which they would selethree scenesom The Tragedy of Romeo and Juliet
They would then have to selexings that refleted the scene they had decidstlidents
had to summarizandstate the moodf the scengbut also justify their music selection
while statingsong title, genre, artishndrelease year. Students hadrtdude these
elements for all oftte scenesStudentsieeded to have an understandinghef mood and
the atmosphere of the scene to bkedo explain theichoices. From this perspective, the
teachemasasking numerous tasks from the students: teamvanidysis, adaptation,

and undersinding. The assignmewiasrequiring students to synthesize their selections
and summarize the scene. In this way, the teaghsboth incorporating pop culture as a
way tomotivate students, but also making it essential to the assignment. Without pop
culture, this assignment would be very differefihe musical elements of this assignment

have been discussed in Poetry & Pop Culture.

Then V Now
Theresearcher asked the teeacif he [the teacher] researchetat the students

wereexposed to and what they consitpop cultureThe teacher answerédé n o . I

t hi nk iht g 9 omet u iThe teacheridnotaatually got@rough a
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process of researching whaaspopular at the momenOne nust remembethat pop

culture must be relevant to the majority of a target populatitreaime. | burd it

essentiato highlightthat the teacheridithe research to understand whaisconsidered

pop culture to thetudentsDespite this, the teacheddnclude interest inventories as

part of the class, so to an extent, the teaslasaware of vinat the studentsereexposed

to. Nevertheless, it should be more thorough. On the context of planning the teacher
statelffaf t he beginning it used to be at the m
maybe 3 or 4 year s, | started planning my
This quote directly addresséhe idea that the teacher has not always incorporated pop
culture with a purpose. This mightaivebeenone of the pitfalls of using pop culture in

the classroom. However, the teacher addressed thatdkabt the case anymore. The

use of pop culturevasnow purposeful. In the past, it could have been used spatngly

make connections with the contefhis wascorroborated by the assessments,

assignmentsand theD.

The Anticipatory Set
The Anticipatory Set included seven out of the eight@8jtokens These relatd

to the interest inventory, and the classroom atmosphere created in the anticipatory set.
The interest inventory provided an opportunity for the teacher to know his students. It
wasthe catalyst for the knowledge he obtained about them at the beginnireg of
semester. Through the interest inventory, the teachedhomellect the data to later

create a nurturing environment, evidenced through the anticipatory sets. The students

seenedto agree aS2statel il | really | i ke it, ibthecckasse it r
really good and not Slmeshyomns Wwlthhobhkersé
likeoi t 6s | i ke a b oThdse wgstazmgnts colledthe vastanajority
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of thetokensto pop culture and planning in the anticipatory $be students undeosid
that the teachewasusing the popular culture to connect with them, yet théydt see
this as a problem, or an over exertion from the part of the teacher. They théti@tvie
helps them be more interested in the class andat@ a bond between the teacher and

the students. This creatthe foundation for a nurturing environment.

The Anticipatory Set was referenced ninetéed) times totaling 21.07% d¥N.
Twelvetokensrelatal to the anticipatory set. During these fifteen minutes, the teacher
welcomed students, set the class atmosphere for the day, and introduced the topic of the
day. In addition, sometimes the anticipatory set also provided a moment to talk about
topics that vere not related to the contehost ofthe FN included a section that had the
teacher welcoming and gauging studentds mo
environment between the students and the teacher. Often, the teacher would socialize
with studentgnentioning elements of pop culture, during the anticipatory set. For
example, the teacher referenced basketball, Puerto Rican current events, Tony Hawk,
Playstation, Music, Black Mirror, Trisha Paytas, NBA, Netflix, among others, during the
observationsAll of these spheres, discussed in their respective subcategoriex) help
students believe that thegudd bring their spheres into the classroom. Studesitsec
with ideas and memories of the world that theyreliving in, instead of shedding them
beforeentering the digital or physical classroom, tingreencouraged to bring them.

Most of the time, these were not planned, seeing as the students often initiated the
discussions and bame an active participant. The teacher had to be prepared to answer
andinteract with the students. Nevertheless, the teacher always managed to transition to

the scheduled content without a hitch.

106



Motivation
Motivation included tokensto the majority of categories throughout the research

In an effort tobe concisepnly the data that directly mentions the word motivation will be
discussedAll other tokenshave been addressed in their respective categories or
subcategories. For examplethe referencevaspreviously stated in a category such as
video games, then the number of times this category crossed with motivation will be

mentionedout not discussed

Motivation differs from all other categories in the respect thaagheavily
wei ghted by the r es &Bh,rhe target téashalid rot rseptiercot i v e .
directly quote the word motivationdence, itwasup to the researcher to perceive the use
of motivation.Motivation was coded nin@) times in theFN. Seven out of the nine
tokensrefer to Poetry & Pop Culture. The majority of th&ensrelated to motivation
crossreferencd in Poetry & Pop Culture. Hence, thas&ens aswasunique to the
sphere of pop cultureverediscussed at length in Poetry & Pop Cultus.stated in the
FN, and written by the researchér] t ] o moti vate [the student s
unique experience at tloeoperatings c hool when h & wasmlevantto r st hi
highlight that the teacher mentiedithis in a discussion oselfworth. Thisexample,
once more, could have motivated tthe studen
particb at e and r el at e.lthighlightadeheirtabildydorempathize withe a | i t y

others.

Seventeelfl7) out of the fortyfive tokensconnecéd Motivation and Poetry &
Pop Culture. Theswmkenswerespread throughout many data typdewever, none of

thesetokensincluded the word motivationThe incorporation of music, as will be seen

107



shortly in theTl, was used to mmate studentst Wwasimperative that it be included in
this subsectio and quantified among MotivatioBome examples of the assignments
crossreferenced in Poetry & Pop Culture and Motivatieereall of the documents

collected relating tdlusicalizingS h a k e s Ramnaa &Jolie

TheFG provided fourteemokensto Motivation. The students highlighteolur
words fun, entertainment, comfoand enjoymentTenout of these fourteetokens
included one of thee four wordsThisprovided uswith thes t u d gerspestige when it
cameto the use of pop cultura theclassroomWhat follows ae threesnippés out of

the tentokensthat mentioedone of the target words previously stated:

NnStudent one: I think it al so makes

t her eddlsements of sharing with the cl as

AStudent three: Because it does help
with that moment, and it makes the ¢
AStudent two: It makes the class mor
ustoacertain point to | earn betterébo

Taking theseltreetokensinto consideration, oneoald assume that students ergolthe

use of pop culture in the classroom for one particular reasons: the assignments and the
discussions become less hectic and more fiudedts seeadto suggest they feel more
motivated to interact in the class and with the assigned material. Using pop culture
be@amea catalyst for students to view the material, the discussion, and the classroom in a
more easygoingway. Whether the tea@n hope to motivate students when he dgmp

culture or not beamneirrelevant as the impactdhsaid pop culturezashaving on

students happens whether the teacher baligwe not.In addition, the students
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undersbod that theywerebeing motivatedbut dd not mentionrmotivation. The

terminology usedvasuniquely their own and further strengthens the argument of using

popul ar culture for mot i v dokenswaredredating ook e . I n

literature, music, movies, and TV, and e&els been addressed in their respective

categories.

TheTI contained fourtee(iL4) tokensto Motivation.Despite the fact that three

tokenshave ben previously dissectetiwill be mentioning one examplé:1 | wdst he a

|l i ke a |l ot of things about The Weekndbs pe

beginning of my c | asThisreferengeuekatdo tmeanticipataayt e t h e

set that later became a bonus activitye teachementioned it athe beginmg of class

to spark a conversatiamnthe Super Bowl. Nevertheless, after the discussion, the teacher
created amctivity based onheir discussion. Fivéokensin the Tl addressdthe use of

music in the classroom and have been coded into Poetry & Pop Culturesl@teal to
movies and TV shows and wereded into Pop Culture: The Small & Bigr&en. One
referencanentionedMinecraftand has been discussed in Gaming & Pafiute.

However, he finalthreetokensfocused on the purpose of popular culture and the way

the eacher uskit to motivate students. For example, the teacherstatddh i n pur pos e

for them to see that the contenooksmhd a <cl| as

compl eting exercises and handout s. It és f
t hat t hey Theteachawasegéatinothe use of pop culture in the classroom

to a way of bridginghe world nside the classroom to tbetside It seemedthe teacher
washelping the students be motivated towérd content. In addition, the teacher stated,

Al ]a prtmomdkal tbe cont ent ollisrelehamcevad a s s
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an attempt to have the students feel more connected to the material in class. The teacher
wasusing pop culture as a tool, hoping that the students will pay closer attention now that
theywerenot exclusively talking about high subjects. This abotheteacher to use

popular culture with a purposerotivation.The teachealsomentionedi €é 1 gi ve t hem
pop culture as the means t o arDespitethedctt he en
that this tad been primarily discussed in Poetry & Pop Cultureidascrucial that itbe

mentioned in Notivation. The teacher ud@op culture popular songm this caseto

bridge the concepts and structure of a sonnet in a contextéhstuttents might be able

to easily grasp. The teacheamgthem the opportunityotmotivate themselvewhile they
wereadapting their favorite songs to the format of a sonnet. Through these and all the

other elements discussed in Motivatiand those thatorrelate with Mtivation, one

could see that the teacheiddncorporate poputure for the sake of motivating his

students.

Other
Other focusd on compiling numerous subcategories under one name. This main

category @ not have anyokensbut be@ame an umbrella term to all other categories that

did not fit in the previously discussed data. The subcategories undengtredritfalls

& Negative Experiences with Pop Cultiaed Recommendations for the Future. What
follows is a brief description of eaatf the subcategory and their respectivieens

Pitfalls & Negative Experiences with Pop Culture foclse how either the teacher or

the students had negative encounters or shortcomings with popular culture: It appeared a
total of five times in two diffeent files.All of thesetokenswere present in th&él and the

FG. Recommendations for the Future comgiédl instances of recommendations
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provided by either the students or the target teacher on the use of pop cudtopealted

a total of two times in a single file. This subcategory appeared exclusivelyf&Gthe

Pitfalls & Negative Experiences with Pop Culture
Pitfalls & Negative Experiences with Poulure recéeved tokensonce inthe FG

when the researcher askiédtudents had haalnegative experience in the classroom

with the use of pop culture. Only one of the participating students weighed in stating

Aféso the ot her dayRasidenteBadeBdnnya And likeit ur e o f
was cringy O6cause some people didnét kn
should know who theseepo p| e ar ed. Alndd drhéety kveaovwe wh &
is 0

In this instantS1 highlightedhow some studentserenot exposed tsome spheres of

pop culture. Howeverye dd not see a pitfall or a negatiesperience that stemed

from the teacher scorporaton of pop culture in the classroom. Rather, \a&/8ow the

diverse spheres of pop cultuereintrinsically tied to understaling and exposurte

pop culture By mentioningResidentand Bad Bunny, the teach@ashoping to create

connectiosb et ween the material of outselewolldals s ( po

addition, the teachevastrying to elicit a response by also incorporating music into a

class that focused on poetry. Nevertheless, one of the students that participat€@in the

saw this as a negative experience because the popeauiéntioned should have been,

according td&51, common knowledge. This presedus with a dilemma when iameto

the diverse spheres of pop culture; neither the teachers nor the stueleitsmiliar with

all spheres of pop culturén addition, this redrence covered 1.32% of all ttukens

coded in thd=G transcript.
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TheTI included the modbkensto Pitfalls & Negative Experiences with Pop
Culture with thredgokenstotaling2.19% of theTl. One ofsaidtokensthat stood out the
most fom theTl staedi € somet i mes |1 dve missed terriblye
month ago. Thatoés ol ddéd | dondt Theneacher | t ho
mentioredtwo important details whetonsidering pop culter student population and
relevanceThe teacher experienced a type of rejection despite trying to incorporate
popular culture in thelassroom. When it comes to the student population, the teacher
incorporating popular culture needsunderstand and sham interest to what the
studentsavereexposed to on a daily basis. On the other hand, the teacher also needs to be
up-to date with current trends, musical artists, TV shows, movies, video games
essence, for a teacher to incorporate popular culture adequately, they need to research
constantly or fearbeingleft in the pastStudentoften @nsumenew forms of media on
various servicegnd if teachers want to incorporatem,it wascrucial that they remain
relevant withouseeming likdié heés trying so hard. I try t

possible No lo halo por los pelos.

Recommendations for the Future
The bulk of Recommendations for the Future prexii the FG. When asked if

popculture should be used more often in school, the students andwgred] t udent Th
Yeah. | think it would be good for other <c
all, but other types of pop culture might help some people get more into the class and
under st alimthis fderende,dhe studemtashoping the teachemployedother

mediums of pop culture. Wasinteresting to point out that at a subconscious level, the

students undersbdthat thereverediverse spheres of pop culture withdu t

terminology ever being mentioned. The studenteddhe teacher to use other forms of
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pop culture alluding to video games, movies, series, among otherstit@teother

students. In addition, the student aceejihat the use of music tdeen benedial in

helping them understand, but not all people are acutely aware of new artists or new

songs. Also, théokenscontinueli é y e a h | agree with student
movi es. |l mean, obviously, itds naothutgoi ng
maybe just like a show, a bigger portion ofTihat like more than had been shown to

u s éQdnce again, another studevdssuggesting that the teacher ds¢her mediums

other than music. Wascrucial to point out that the studeatdcepedthat the teacher da

used fragments of movies or series. Nevertheless, the recommendatied teest@m

from a concern for other individuals to partake in the same type of learning experience

that those that are more aware of music have experienced.
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CHAPTER V: DISCUSSION

This research consisted of a case study on the use of pop culture in a single
TESOL classroom in a laboratory school in Puerto Rico. The target population was a
ninth-grade classroom and its teacher. Four types of data were collected throughout the
courseof this investigation: teacher intervigwl) , focus grougFG), documentation
(D), and observation&N). This data was collected, analyzed and presented in chapter
four. However, this chapter will come to conclusions based on the data and theafeview
literature What follows is an effort to answer the six research questions presented in

chapter four.

How does the TESOL teacherds incorporation
students?

This safe space was constructed through numenotisipatory sets. To recap,
according to Helley and Steiner (200&8)afe spaceasd e scr i bed by i ncl ud
classroom climate that allows students to feel secure enough to take risks, honestly
express their views, and share and explore their knowledgat t i t udes, and be
50). The anticipatory set became the best example of a healthy classroom community. It
did not just focus on completing roll call, but also allowing the students, and the teacher,
the space to relate. Most of these relatiocsurred through conversations, with his
students, on everything from basketball ce
in these conversations always depended on the students and what they brought from the
world outside of the classroom. In othvords, the teacher had to be ready to create a
nurturing and welcoming virtual classroom, with any topic. A day did not go by when the

teacher did not ask students how they were
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on a long weekend. It was intetiag to see the students relate to the teacher and, despite

the cameras being off, they opened their microphone to announce what they had done on

the weekend. These conversations were natural and had no ulterior motive other than

creating an environment whe students wantedtotlehi s saf e spmlace A en
students to speak honest!| y&hooughthel | ey and S
anticipatory set, the teacher set the foundation for the feeling, atmosphere, and motivation

for that day. Those fifteenimutes were key to how the class was going to function. At

times, there was little participation in the anticipatory set, and it was also reflective of the

rest of the class. However, this was not a constant. | hypotekatehe use of the

anticipatoryset allowed students to be themselves when it came to answering questions,
participating, and answering assessments. This dafathe concepts discussed by

Holley and Steiner (2005), which focused on the creation of spaces that students want to

be a pa of. Perhaps if the teacher had not created a nurturing, safe, and welcoming
environment, the students would not have allowed themselves the opportunity to present

their songs foBonnetizing SongmdMu si cal i zi ngd ShakeTh@ear eds
anticipatory set might have set the stage not only for the remainder of the class on a given

day but for the whole semester. The energy students and the teacher gave during the

anticipatory set could have been the drive for the rest of the class.

The data proded numerous instances in which the teacher used diverse spheres
of pop culture to motivate students, even going as far as to letting them use video games
to complete assignments. However, thsrbt necessarily provide a safe space for
students. Nevdhneless, the teacherddhot shy away from creating nurturing

environments for his students. Numerous examples of this were accumulated in the
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anticipatory sets. These fifteen minutes proved crucial to how the teacher understood his
students and how he r&gd to them. Apart from the customary, how was your weekend,
the teacher extended discussions to sports, social media, movies, TV shows, and video
games. This in turn provided the students with an opportunity to relate and connect to

their teacher. Studenprovided information about their dé&y-day life and how they

viewed the world. The fact that the teacher allowed this space made students feel safe and

validated. Hence, a safe spade bt simply mean a nurturing space, but one where the
students ould feel that their world matted In this sense, the teacher did not focus on a
single sphere of pop culture but allowed students to present their spheres. In other words,
the teacher | earned to speak thby student
comecting the ZPD to pop culture. The moments when the teacher did not know what the
students were talking about during the anticipatory set became learning experiences for

the teacher.

Bonus Activity: R & J Memasas an excellent example of a learning eiqrares.

The teacher had not planned to have students make memes, but through the anticipatory

set, the students felt comfortable enoug
performance. The teacher exposendtheii msel f
sphere of pop culture, creating connect.i

culture language. Perhaps in another classroom, with another teacher, this might have not
been possible. This, among other examplesarbea clear representation of how a safe
space can have positive effects, not only on learning, but on teaching. If students are
allowed to bring the outside world into the classroom, the teadldre seen as

someone students can trust. And that trughirliead to assignments tive¢reinspired
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by studentds reality. The teacher provided
spheres of pop culture to develop an activity, and the students felt that they could trust the

target teacher and talk to him

Additionally, the teacher used an interest inventory. An interest inventory, as is
customary to use at the beginning of the semester, edleducators to gauge the
student s6 i nt er aevasjust aforinality. @oeshat allosalthestesagchr t hi s
to have a record of who the studerats their mental state, and their abilities. However,
the target teacher used the interest inventory for other purposes. The interest inventory
provided the teacher with information on what the students liked. latoymthe teacher
could use for his classes. The teacher dtdiewever, thatheidn ot r esear ch stu
likes or dislikes. | believe that this is a wasted opportunity. However, | understand why
the teacherid not research the pop culture that he ingakin his interest inventory. This
camedown to time. Nevertheless, the interest inventeaga way for the teacher to use
the information the students give him to create bonds. For example, if the teacher knew a
student likedThe Office the teacher add useThe Officd o0 dr aw t he student
Additionally, this would create stronger bonds with the students. By acknowledging the
student 6s i ntwasvalidatingthat stutieat. Heasalavmgthe student to
be seen and appreciatezinforcing the definition of a safe space. One must remember
that a key part of this validation emedgrut of the influence that pop culture had on
student s6 | dmearsngful rElatienghips with theseemediums. As mentioned
p r i childten liing these characters and stories with them to school as part of their
background knowl ed g eMNobonlyddas thé use o2tbelnterestp. 4 8 2

inventory give the teacher material, ideas, and pop culture elements to use, bued allow
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the studets the opportunity to see themselves as important. In the case of the interest
inventory provided by the teacher, there was an additional element that made it even

more compelling: the teacher recorded himself.

The t eacher dstudenteackeanessageghe saees. This canvas
reflected in the fact that the teacher took from his time to complete it. The teacher
answeedthe same questions and provddesight on himself as a person. This gives
students a clear message of equality. The teachgshowing his humanity to the
students. Thawasa powerful message when creating a safe space. Safe spaces are not

created out of imbalances; they emerge when there is a balance and mutual respect.

How does the teacher use pop culture in the classroom?

In plenty of cases, the teacher used pop cutakensto connect with students in
various ways. The teacher targeted the anticipatory set as the place to make these
connections. Thavaswhy the teacher used a range of diverse spheres of pop culture
during the first fifteen minutes of class. This plethora of spheres allowed the teacher to
relate to most students. The teacher hoped to spark a conversation with at least one.
These conversanswerea place for students to allow themselves the opportunity to
discuss topics and elements thatrenot necessarily linked to the course. Nevertheless,
the teacher monitedthe types of pop culture that are mentioned and discussed during
the antigpatory set. Thisvasevident in the data when the teacher memtitihat he
woul d not wuse HAeéLi | -gidde greup beéadse ivwouldinottbéh e ni n't
appropriate. Itvasevident that the teacher addressed the why and the how

simultaneously in the &eher interview when hestated i ]t 6s for them to
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relate those things t hatdtdueesgypcatorentsaormece . 0 T

with students, to relate to them through the anticipatory set

One must remember that within eaclitute thereweresubelements and sub
spheres that demaadexclusivity. This ould be seen in the mediums that the students in
the target classroomereexposed to. Some studemterefamiliar with The Office while
other enjoy Bad Bunny. Speakingthe gudt 6 s | anguage, oer wunder s’
sphere of pop cultureyasessential to understanding how to speak their language. The
diverse spheres of pop culture, as mentioned in chapterd@neetP fiét he di st an
between the actual developmental levelle®rmined by independent problem solving
and the level of potential development as determined through problem solving under
adult guidance or in collaboration with mo
That connection and knowledge the teachemiiise mediumsvascrucial to helping
students bridge knowledge through pop culturee feacher used pop culture to motivate
students toward Halass discussions. This motivatiaastied to my adaptation of
Vygotskian ZPD as the language spokesnot anly English but pop culture.
Additionally, i p] rovi ding popular culture texts in
opportunity to analyze rhetorical strategies, make thematic connections, examine
allusions, develop background knowledge, and questioncacea s s, and gender

(Page, 2012, p. 130).

Motivation and pop culture become a language of their own. The language of the
student 6s out si de wasoften pdshed awag in duactagsroaigee t h a't

teacher motivattthem through the clevémcorporation of musicians, artists, and pop
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culture icons into the class discussion. The teacherepark udent 6 s curi osi t
the content in the classroom to the artist mentioned, showed, or alluded to. In other

words, the teacher bridd¢he @ntent with the knowledge of pop culture. An example of

this was when the teacher used Residente, Bad Bunny, and other artists to draw a

comparison between poets and musicians. In this discussion, the teacher was purposefully
drawing a comparison betwedrese artists and the content being discussed in class. The
students were provided the opportunity to weigh in on their perspective of the artists

projected on their computers. These images then provide the students with an

opportunity, a moment to voice oilneir opinion on the connection between musician and

poet. The teachavasallowing them to make the connection before the class pilinge

into the structures and def i njmjainpurpsseisf poe
forthemtoseethatth cont ent of a class doesndét al wa
compl eting exerci ses anwhasnbthapidgaastimply forgeBy t hi
all literary content, but to show students that through pop culture one can discuss, dissect,

and undestand the same content thaisbeing taught to them throughout the academic

year. Therefore the teacher igsing the studendgop culture language as an MKO.

Another way in which the teacher uses pop culture to motivate the stwdents
through the incorporation of pop culture in assignment and assessmentga3imigst
evident when the teacher incorporates music into the Drama and Poetry units. A couple
of examples of the use of pop culture to motivate students Mestcalizing Romeo and
Juliet, Sonnetizing SongBonus Activity: R & J Memeall these assignments and/or
assessments have the same element in common: the t@ashising pop culture not

just & a medium to see if the students understood the material, but also as a way to make
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the assignment and/or assessment more appealing to the students. Perhaps the use of pop
culture maethe assignment more attractive to the students in question, therefkirey

them try a little bit harder. Thiwasevident in the=G transcription when student two

stated A[i ]t makes it feel easier since it
motivated to do it.o The st udeuutseintet er nal
assignments was not just simply for the sake of allowing the space for discussion, but it

also provided the students with the extra nudge to find it appealing.

Which mediums of pop culture are being used in the classroom?

The teacher usezkveral mediums in the TESOL classroom for this case study.
As stated in chapter 3, often studentd adMore Knowledgeable Other to help them
through the process of learning. It had been my intention to see how peers could be these
MKOs, but it did not pa out that way. Howevepop culture became a facilitator
between the students and the material. The teacher became the MKO in those instances
that he had both the knowledge of the content and of pop culture. The interaction went
smoother when the teacharderstood the medium the students were exposed to outside
of the classroonlhroughout the academic year, the teacher used memes, music, video
games, sports, tech, social media, movies, and TV shows. Some of these mediums were
used more than others. Vidgames, tech, and social media were used sparingly. There
wereexamples where the teacher uses the mention of video games to make a connection
between suspension of disbelief and Skyrim or Hitman. These were moments when the
teacher did not create a plar the use of these mediums. Instead, the teacher addressed

these topics in the spur of the moment.
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Out of all of the data collected, the medium of music was one of the most used by
the teacher in the target classroom. This ranged from assignments faousireguse of
music to class playlists that allowed students an opportunity to, not just understand the
topics being discussed in class, but also diseaMeew artists and opportunities. Music
wast hi s teacherds strong weaformusicanddiversee ac her
musical genres and genuine hope to use the medium for the sake of helping the students
understand. As was specified in the analysis, the teachatdwaverbalized the wish to
incorporate more music into the classroom. This indghat the teacher has been
holding back from overexposing students to musiwvalsmy belief that through the data
collected one auld reach the conclusion that musiazeen a catalyst for some students
to understand the material and that the teaslasusing this medium to the best of his
ability. The data suggexsdthat the teachewasnot using music for the simple sake of
using music, but as both an MKO and part of the ZPD modified with pop culture. The
data suggestithat the use of musiwaspurposeful and guided. Wasused to help the
students enjoy and understand the units beisgussed in the target classroom.
Particularly, one may be able to assume and conclude that the use of music in this
classroom creatka nurturing environment for the students. The ability to look at the
literature being discussed in class from diverselatities allovedthe students to grasp
the concepts, themes, characters, settings, and plots of the literary work being discussed
holistically. For instance, instead of just reading a particular piece, the studeats
adapting it to a song. It rdathe students look at the elements of figurative language and
the elements of storytelling while also considering rhythm, mood, and lyrics. Through

these types of assignments, the studerteforced to imagine the scene vividly
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compared to just reading theepe and imagining the words being spoken. With the
addition of music in The Tragedy of Romeo and Juliet, for example, the stwdsts
immersed in the scene. Thexreimmersed in the plot, characters, and setting through
the text itself, but thewerealso forced to image what the play sounds like in their head.

It allowedthe students to get a complete picture of the literature being discussed in class.

In addition, the teacher used memes to bridge understanding through assignments
and class discussiorBridging understandingzasone of the main purposes of the MKO,
in this case, the teacher armed with pop culture. These memes were presented in
PowerPoint presentations on the nature of irony and the discussion of The Tragedy of
Romeo and Juliet. In thesgo examples, the teacher provided the memes. Memes were
usedto attempt to help students understand the content that would be the focus of the
target class. Through the incorporation of multimodal examples like memes, the teacher
might havehoped to helpstudents understand the concepts being discussed. Like the
examples provided that dealt with verbal and situational irony in which thewasy
written on the picture, but the pictureasexemplifying the contrary. Thiwasa way to
have students visuak the concepts being discussed in class beyond the mere mention
and definition of the terminology. Thisgestudents an example thaasclose to their
reality, allowing them to visualize the material and perhaps make the connections they
would otherwisenot make. Additionally, memes were usedBonus Activity: R & J
Memes This activity provided a space for students to use memes they were familiar with
to connect the memes to the |iterature bei
language, inthis case became a medium for the discussion of the themes, characters, and

motifs of The Tragedy of Romeoand Juléty got skyds theory did nof

123



diverse languages or symbols that the child is exposed when it came to pop culture, but
theteackrdidSy mbol s must be meaningful and relev
is as important as the role of action in attaining the goal. Children not only speak about
what they ar e doi ngVygotskyVoguses bnsspegch ashtggda, p .
system rather than focusing on that fact that the multimodal nature pop culture becomes a
system of symbols that student can understaadh meme and song became an

adaptation of the ZPD. Each medium became a language of its own. Those that the
teachemused and understood, as well as his students, facilitated the learning process. The

teacher used these mediums as a language that is often ignored.

What are the advantages of the use of pop culture in the classroom?
Motivation played a crucial role in the target classrootording to Petri and
Govern (2012), Aémotivati on@intemalovesuns t he s
external sour c e sltseemediike mastvobitheiadditions of tipe.use 8f) .
pop cuture in the English classroom related to motivating students. Both external and
internal motivation played a crucial part in this study: students could have been motivated
by the mediums the teacher used in class, and that led students to desireclaggoand
see said mediums. External motivation birthed internal motivation. Whether it be
thorough the use of music or playing a video game in the classroom, the teacher was
using the diverse spheres of pop culture to entice students. Motivation cée then
transl ated to grasping s buddaeneinany shapesent i on
and sizes. The teacher used pop culture in PowerPoints, assignments, assessments, and
anticipatory sets to help students with the process of being motivated bgtireain

being discussed. An example of this was evident in Grammar & Pop Culture when the
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teacher use@he Officeto discuss ostracized. The teacher could have used any other

example that was not related to a sphere of pop culture, but he sefilad @fice. This

could have been due to his personal fascination ThthOffice but it seeradmore

likely, that despite his enjoyment, he used it to find common ground with his students.

The use of spheres of pop culture in grammar, literature, or dramadaeairnection

bet ween the studentds reality and that of
associate the content of the class with The Office. This aalivatee st udent 6s pr

knowledge and helps them make connections.

Playlists preseetdthe perfect example of using pop culture for the sake of
motivation. The teacher created two playlists throughout the-2020 semester. As
discussed in Poetry & Pop Culture, the two playlists rét&t&onnetizing Songsd
Musi cal i zi ng Sh alklietsTpedaatithat these o plaglists efherged
out of two distinct assessments provide us with information about the context of the
tasks, but it alsoayethe students a prize: an external motivator. Students not only got to
submit their assignmentsrfgrading, but they got to see their songs on a playlist that was
shared with the group. This alledstudents to see themselves in the playlist, and, also,

discover new artists and songs, motivating them to complete the assignment.

Diverse Spheres of Pdpulture presemdan opportunity and a conundrum:
vastness. Seeing as the conundrum will be discussed in the next question, let us focus on
the opportunity. Teachers and studemseexposed to numerous spheres of pop culture
with unique entries in eadphere and different opinions of those: numerous sets of

languages. Thisayethe teacher the opportunity to pick those thaterelevant to the

125



class and discard those tharenot. An example of thismast he t eacher 6s menit
Skyrim when discussing§uspension of Disbelief. The teacher could have picked any

video game, book, or drama, but hediaggame that RPG gamevgrequite familiar

with. Another example of the perks of selecting from the diverse splvastse Bonus

Activity: R & J MemesThisassignment was initially created witlhe Weekndthemes,

but the teacher adapted it to his needs. It was not about the sphere of pop culture being

used, but what that sphere, the connector, could accomplish in the target classroom. The
teacher added a sawt in the instructions that allowed students to use any meme format.

This meant, that despite the teacher initially using a specific meme format, the teacher

would allow any meme as long as they related@iite Tragedy of Romeo and Juliet

Additionally,Mus i cal i zi ng Sh &KuiegndSannetizing SORgs me 0
provided the same flexibility. For the former, the teacher required students to use any
song, if it conveyed the mood, to exemplify each act selected. The latter required students
to select poplar songs and tusdthem into sonnets. Each of these assignmeeis
discussed at length in Poetry & Pop Culture, but batfeexcellent examples of how the
Diverse Spheres of Pop Cultuereadvantages to the use of pop culture in the
classroom. The studentgereallowed freedom to select their favorite songs if they
answer the questions required of them. If the teacher did not allow the use of any song,
then it would be a bit limiting and wid force students to simply focus on those that they
did not enjoy. By being flexible, the teacherda#he diverse spheres of pop culture
studentsavereexposed to an advantage of the target classroom. The teacher rélitiierce
importance of the affecte/filter by allowing students to be exposed to the diverse

spheres of pop cultur&aricoban and Metin (2000) stated that if the affective filtzs
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high students are less willing to learn. By incorporating these diverse spheres of pop
culture,andentiig st udent sé mowaspwa tpiosre,l yt H e wteea a :mnlge

affective filter, therefore helping them concentrate on the content.

What are the challenges of the use of pop culture in the classroom?

Diverse Spheres presedthe most challenging @nent of pop culture. Students
wereexposed to numerous types of pop culture. Thesethe different sources of
media that students consume every day, i.e., video games, movies, Wusih@ws
And inside each of these spheres thveeeedifferent typesf genres and subgenres. This
madeit virtually impossible for the teacher to know all spheres of pop culture. It virtually
meart the teacher needto learn a language per spheravitsmy belief, based on the
data, that the teacher neeldo have a cler understanding of the spheres of pop culture
that students are exposed to. This méaet the teacher must continuously research,
every academic year, or as often as his students change. To make things clear, the diverse
spheres of pop cultureddnot become the problems, but the knowledge of all possible
spheres of pop culture. The teacherodés abil
waswhat malethis the most challenging aspect of the use of pop culture in the

classroom.

In the case of the taegclassroom, the teacher included one of the most used
techniques to try to understand who his students are: an interest inventory. However, for
an interest inventory to function properly, contemplating all types of pop culture spheres,
the teacher mushclude questions that relate to TV, movies, sports, music, video games,

news, tech, anime, comic books, among others. This was not the case when dissecting the
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interest inventory. This bamea problem because the teacthvasonly considering

those instares of pop culture that veasexposed to, rather than focus on those students
wereexposed to. One cannot expect the teacher to know all of the spheres stedents
exposed to prior to the beginning of the class. And even when the teadiamiliar

with the students, iwasbasically impossible for the teacher to be familiarized with all of

the series, movies, games, and other spheres stwdeatisxposed to.

Addi t i onal |l y, r esear camearchpllesge. Thisehaliesgé i nt er
emergelf or two reasons: the teacherods prepar at
have different likes and dislikes wiasobvious that there will be numerous types op p
culture spheres that students enjoy. This rieat the teacher needto familiarize
hi mself with the content in every sphere.
students did not know about Bad Bunny and others did. Thistriedrihe use ofqp
culture landed for some of the students and the example helped them bridge meaning, but
others did not understand the reference. The teacher, during the interview, also mentioned
the example of Arcangel. Thigasa perfect example for why researching ste nt s 6
interestwasi mportant. The use of Arcangel went o
understand the reference. This ntdahat it did not reach its intended audience. If
studentsvereunfamiliar with the content, or if the teactveasunfamiliarwith the
content, the material will not be able to be used. This cetatthe ZPD & MKO once
more. If the teacheridn ot s peak t he st udeouldsobbe dbletoguage,
relate to the studentsd r e abeitweenthexditentng it

and pop culture. Teachers nedtb prepare themselves prior to the class with pop
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culture elements that studemisreexposed to, or else thegnrthe risk of not getting

through to the students.

The second element that midigveproved challenging when researchimgs
time. Teachers ltenumerous responsibilities (grading, planning, meetings, parent
teacher conferences, teaching, creating assignments) and mighilkaveifficult time
structuring a researching slot. Researchvagcrucial to understanding students. In this
case, itwascrucial to understanding the pop culture sphere studenrtsexposed to.
This includel researching the content, viewing, reading, or even playing gamesdieat
related to the pop culture sphered&nts mentioned. Even though this migave
seenedcommon sense when iaumeto the planning process, teacheid bt consider
this as planning. Most teachers consadit like an extra part of their planning. And they
wereright to believe so becaudeetuse of popular culture to bridge meaning require
time. If teachersid not do their research, they migtavefoundthemselves falling
victim to a silent classroom and disinterested students. Pop culture should have a goal
and a target in any unit thiite contentvasused. If the teacheidinot take the time to
get ready, the use of pop culture will come off as simply beseglfor the sake of

innovation rather than complementing the teaching process.

On this note, the teacher adtadthat he i not research beforehand. The
teacher @l not go through a process of viewing, playing, or reading what stuckat
exposed to. However, | must make the clarification that the teaichkstdn to the songs
students suggest and dder their assignmenthiswasp ar t i cul ar t o t he t

for music. Nevertheless, the teacher, verbally, stated in the interview, thdtrict d
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research the spheres that studemseexposed to. As the teacher referred to it, he
believed it was common sense andappened intuitively. Here | must disagree.
Nevertheless, the lack of research could be because the teigohet fthve enougtime

to complete the tasks. Researching popular culture would add an additional task that
teachers would be required to complétenight havebeentoo much for some teachers.
This placs us at an impasse: teachers either incorporate pop culture into their planning
process or they do not. If the teacher contemgladg culture in the planning process, as
the target teacher admittde dd, then it becomes part of the regular preparation for the
class. This was done by the target teacher after years of using it sparingly or in the spur of
the moment. The teacher admitted that the use of pop culture is now an intrinsic part of
his planning process. However, it seems like the lack of resedt@hdhink in the

teacher s ar mor .

What are the most salient uses of pop culture in the classroom?
Throughout all of the data, the most salient uses of pop culture in the target
classroom emergein the poetry unit. The teacher used music, everything from
instrumental to trap, to motivate students toward their evaluations. Be it through the
mention of artist like Bad Bunny or Residente, the teacher hoped that students made
connections with poetrgnd the music theywereexposed to. The use of music became
common place in the target classroom. Students even alluded to itHG the something
that the target teacher did often. This regdé#hat the teachers created fond memories
with theincorpoat i on of musi c i nto the target <cl as:
sphere of pop culture was extensive. The teacher included it in his assessments, planning,

anticipatory set, and even in passiogens At times this saliency might be perceived as
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negdive, even by the target teacher, but it provided enough evidence to say with certainty
that the use of music was the most salient medium in all of this research. In addition, it
wasimportant to point out that the unit that excelled in the use of musi¢hvegpoetry

unit. The category that alludes to music and postagamply titled Poetry & Pop

Culture. ltwasnamed so because of how both music and peetrgconnected. This
subcategory provided enough evidence in its assessments to point to an overwhelming
use of music. lvasfair to conclude that the use of assessments with music as an initiator
or a motivator helped students connect with poetry and/catlitee. The use of music in
assignments such &dnnetizing Songdlowed students to use their own musical tastes

to select songs to sonnetize. Thigsjust one of example of the many times music was
used in thé-N, TI, andFG. Therewasno doubt that msic wasan intrinsic part of the
teacherdés cl assroom. Perhaps without the
assessments, and assignments in The Tragedy of Romeo & Juliet, and the discussion of

sonnets would be very different.

Literature & Pop Qlture emerge often in the data as the second most salient use
of pop culture. Unlike the use of music, the use of pop culture to discuss literary elements
was broader and less overwhelming. LiteratMasan intrinsic part of theooperating
s ¢ h o o ticdlun, vehighr meant that if the teacher used pop culture, he would need to
tie it into the literature heavy curriculum in some way. This emerged in many forms:
discussions on Suspension of Disbelief using Skyrim and Disney movies, playing Orwell
during tre discussion of dystopian literature, having students cast the charadi@gsl of
with current actors, drawing comparisons between the News in our world and that of

literature, among others. Theserediscussed in their entirety in their subcategories, bu
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it wascrucial to point out that they provideis with a second place for most salient uses

of pop culture. The teacher gave himself more room when it came to the discussion of
literary elements using pop culture, because it depended on the topic iseusged that

day. This was not as restrictive as with Poetry & Pop Culture. When it came to the use of
pop culture in literature, it could be any story, novel, drama, or literary element. And the
teacher provided enough examples to make this subcategof the broadest. These

came in the form of memes, which almost all of the data-¢efesenced with Literature

& Pop Culture, The Hobbit Bestiary project, among others.

Limitations

COVID-19
Due to the COVIDB19 pandemic, several issues arose. Initidfig,proposed

investigation would have taken place in a fe@éace environment in which students

would have been able to attend an actual baictmortar classroom rather than a virtual
classroom. The researcher hoped to collect more observationsh&auttial physical
classroom and the mannerisms and body language that the teacher employed. This was
not possible since the platform used, Google Classroom, onlyellimited amount

of customization and the teacher had to sit in front of the camera so students could see
him properly. This in turn couldbéve create
participation, seeing as students had to unmute themstluesn their cameras, and

make an extra effort to participate in class. In addition, the C@\@Pandemic clearly
affected everyone in the school scenario (teachers, students, administrative employees) in
both physical and emotional ways. This could haeen expressed in ways that the
researcher and the teacher had no control over like for example students suffering from

mood swings, depression, a lack of motivation, among others. The GO8/fiandemic
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also made the classroom environment more detachedritfaceto-face environments.

Teaching is not just a visual medium, but a physical one. Physical activities and just

being in the same classroom with the teacher was impossible, which could have affected

how students perceived the English classroom.@¥1D-19 pandemic could have also

affected those students that did not have the economic possibility of buying the necessary
equi pment to partake in the virtual cl asse
lack of stable internet connection, constaower outages, and outdated equipment could
have affected some studentsd or the teache
The impartiality of the teachers and the students due to virtual education could have

added another layer of animosihat perhaps neither the students nor the teacher wanted

to express but was presedtiue to the format that teaching took place during the

lockdown.

In addition, since the platform used was Google Classroom and Google Meet, it
was impossible for the regeher to use the poster checklist. The virtual classroom did
not contain any posters. If the class had been in atdefeee medium, the researcher
could have been able to see said posters.

blurred while he taugtthe class. This made it impossible to use the created checklist.

Focus Group
Throughout the approximately three months of collecting data, onl{¥@Gne

meeting was held. ThisG was initially meant to have ten (10) student participants in
which they wouldoe answering and discussing the guide questions includigapiendix
D. However, when speaking to the target teacher, and taking into consideration that there

was only one target classroom, ten (10) participants became difficult. The target teacher
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recomnended eight (8) students from the target classroom to participateRiGth&ith

this in mind, the researcher sent an email to the eight (8) participants inviting them to the
FG with the assent and consent sheets attached. Nevertheless, out of theghitial

students that were recommended, only three (3) students answered the call for
participating in thd=G. The researcher is aware that in normal circumstafR€should

be larger than the number of students that decided to participate lGthihiswas

because it permi@dmore interactivity among the participants and a#dmore

opportunities for ideas to be shared and discussed in a controlled and safe environment.
However, the factors previously mentioned in the COXtDsection of the limitatios
(apprehensiveness, unmotivated, shy, detachment) might have influenced the students to
disregard the email or avoid participating entirely. Nonetheless, the three participating
students managedo bring their own perspectives and weigh in on the disooiss

guestions. Despite this, further investigation on the topic should be done, focusing on the
studentsé perception of the use of pop cul
focus a future investigation solely on how students perceive, intaratfeel toward the

use of pop culture inside the English classroom.
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Suggestions forFuture Research
The data collected in this research was vast and could not be exposed in its

entirety. The main categories and subcategories were condenseduater

consideration. Initially, the number of subcategories was way over twenty. To be concise,
these were narrowed down to the most necessary ones for the sake of the goal of this
investigation. However, the data prowideumerous other topics relating the use of

pop culture in the classroom thatutd be discussed in the future. This rad@f@@m uses

for the data already collecteftiture research in the field of pop cultuaed new studies

relating to the use of pop culture in TESOL classrooms.

Outof all the data collected, the teacher interview provided a glimpse into
bilingualism. Due to the teacher switching between languages, the educator was able to
use both linguistic repertoires to communicate. It would be interdstirigture research
in the field tosee how teacheareso comfortable with using both repertoires and how
these could correlate to the classroom. Recently, the study of translanguaging has taken
centerstage in bilingual classrooms. Perhaps translanguaging could conneaise thfe
pop culture in the classroo®@ther scenarios in Puerto Rico could paint a different
picture of thisphenomenon in the classroom, particularly additions of Spanish to the
English classroom. The teacher often used both English and Spanish thrabghout
interview and this made the interview feel much more familiar and less like a Q&A.
Would the addition of more Puerto Rican pop culture in the English classroom feel the

same way?

Additionally, the teacher used numerous types of pop culture throutjigout

study, particularly music, bdititure researchers could tackiew the use of adaptations
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affect the studentsd perspective of a part
Juli et change the studentds vadaepwatiooss t he <ch
accurate? How does the accuracy, or | ack t
the piece? Adaptations, in numerous mediums, are more common with the passing of

time, and students are often drawn to them rather than reading theyliteork. Seeing

as one of the categories with the mogenswas Literature & Pop Culture, it seems

legitimate to ask these questions. Focusing on the use of adaptations, or focusing on

deciding not to use one, could be an interesting lens for a Stlalyd students be more

enthralled using the adaptations, or would they be less willing to pay attelRgdméps

future studies relating to adaptations could help broaden the concept of diverse spheres of

pop culture.

Due to the miniscule incorporation gdming into the target classroom, | would
like to focus on its use in the future. Literature is littered with tropes, character
archetypes, and themes; this is something that both gaming and literature share. In the
future, lwould liketo focus on how gamg can be used to highlight these connections,
be it through genre tropes or character archetypes. | hope to implement the use of video
games to analyze how students react to the similarities in both. Be it through creating
their own games or playing petlar games that share the same themes, students would
be exposed to the literary piece and its gaming equivalent. This investigation particularly
interests me due to my connection with video games and the lack of its use in the target

classroom.

For future investigations, | hope thatsimilarcase study can be conducted in a

faceto-face modality. The modality of the class might have changed the research
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entirely: students mightdve been more ent.
had the opportunity to see the classroom and anylpanaalia the teacher had relating to

pop culture, and the dynamic would have changed entirely.

To compare the use of pop culture, it is my belief that future research in the field
should look at both public and private schools. This recommendation stemghk
singular perspective that was collected from the target teacher. In this case, the teacher
was known for using popular culture. It would be interesting to compare to what extent
public school teachers and private school teachers use popular.clitsrenight add
another contextual and social layer to the view of the use of pop culture in the classroom.
In addition, this recommendation emerges out of the limited number of participants in the
FG. To further understand the use of pop culture in gscoom, future studies should
|l ean heavily on the students6é perspective
due to the reality that the pop culture used must be relevant to the students, and who

would know what is relevant to students betlan themselves.

Furthermore, it is my hope that future research investigates the planning process
to document how pop culture can be implemented into a classroom from the inception of
a lesson plan. This includes, but is not limited to, teaching resyueaehing strategies,
assessment techniques and activities. This would shine a light into the way teachers that
incorporate pop culture go through the process of preparing said pop culture for their
students. It would be interesting to see how the adaf pop culture can strengthen the
teaching strategies used by the teachers. In addition, it would be interesting to see if other
teachers are creating teaching resources for their respective students, and if they are

making these readily available father teachers to use
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Last,| believe that other studies relating to the use of interest inventories should
be conductedThe interest inventory should be implemented in all classrooms throughout
the world. However, believe that researchers looking to expand on this study should
focus onhow often pop culture elements are included in the interest inventory. It would
be interesting to see the correlation between the incorporation of pop culture in the
interest inventory and the teacbewseof pop culturan the target class. The interest
inventory is a tool that many teachers use to get to know their students, buthdogeac
use the interest inventory to construct their classes? It would be interestindurdtbsse
research highlight the importance of the interest inventory inthetpublic and private

systems.
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Conclusions
Throughout this investigation, the aim wasanswer six research questions

focusing on the use of pop culture in a single TESOL classroom. This emerged out of an
interest for the use of pop culture in the classroom and how it might be advantageous to
the students. This research proved numeroags$hipop culture does motivate students,

the use of pop culture creates its own challenges, and creating safe spaces for students
can be done using popular culture. This was proven through the collection of data such as
FG, Tl, FN, andD. Each datéype proved to bring its own revealing factor of how the
teacher used pop culture in the classroom. The literature review and framework provided
a lens to analyze the use of pop culture and reveal how it can be its own language.
Vygot sky 6s Z Reltafaneachgmghere ol op dulture was uncovered as a

|l anguage. The studentsd reality and the wo
classroom can then become part of the world inside of the classroom, providing a detailed
glimpse into their minds aha connection between both worlds. Nevertheless, pop

culture has been discussed in the past by other theoreticians such as Evans, Blankenship
& Heidorn, Kidd, among others, and the discussion of these topics will not cease. It is my
belief that teacherdsuld continue to use pop culture in the classroom to help students
make connections. Perhaps through this incorporation, the teachers can also make
connections with the students that inhabit our classrooms every year. These connections
must be the drivindprce that impulse us to create new connections, safe spaces, and
incorporate pop culture, for at the end of the day, the incorporation of popular culture is
not for the sake of the teacher. The use of pop culture must be solely for the sake of the

studen , the student 6s educati on, and the stuc
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must remain in the target teacherods cl assr

popular culture throughout more TESOL classrooms in PR.
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APPENDIX A: INFORMED CONSE NT FG
Reviewed 02/28/2021

Informed Consent Focus Group

Investigation: The Use of Pop Culture in a TESOL Classroom
Investigators. Michael Baez Arroyo

Chair: Dr. Joseph Carroll

Dear Parent or Legal Guardian:

Michael Baez Arroyo from University of Puerto Rico Rio Piedra campus has an
interest in conducting a research study in
study would focus on the use of pop culture in the classroom to create safe spaces and
motivate students. This research is done in an effort to see how students can connect to
the literature being studied in class and how their educators can motivate them. | am
hoping to gather evidence from eleven (11) participants in total. Out of these eleve
participants, one would be the teacher (the focus of the study) and the other ten would be
the students who decide to participate from the target group in the focus group interview.
Your child is being invited to participate in this investigation inftren of a focus group
centered on their experience in the English class when it comes to the use of Pop Culture.
In addition, the researcher will be observing the class for a period betvaproaths.

The investigator aims to observe twice a week forrengef 50 minutes per session.
Focus Group

If it so happens that the students decide to participate in this study, they would be

exposed to a focus group interview centered on their feelings, concepts, and

understanding of pop culture and how their regped¢eacher uses it. This is done to
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bridge the gap between |iterature and pop
literature. The foreseen month when the focus group will take place will be by the final
week of May 2021. The focus group will meetly once for a duration of2 hours.
Each students6é participation, as wel/l as t
voluntary. Your son or daughter has been selected to participate in this investigation due
to the following reasons: (a) giipates in class often, (b) shows an interest in the topics
discussed in class referring to the curriculum, (c) shows an interest in pop culture and its
use in the classroom. If at any moment the student decides to withdraw from the
aforementioned stugy t her e wi | | be no penalty as it \
class grade. Should you elect to stop participating, any comments, discussions, and
wording of said student will be discarded. The results of the research study may be
published, butthe t udent s name or identifying infor
group will be audio recorded for the sake of maintaining accuracy when transcribing. The
results and conclusions will be published, but all identifying information will be stripped
awayand replaced with pseudonyms to protect the participants. No part of the session
will be video recorded. The focus group will be held through Google Meet. The students
do not have to download any application to participate. The focus group will hapgen onc
during the investigation and will havedaration of anywhere betweer2lhours.
Benefits

There are no direct benefits in this study for the participants. However, students
might be benefited in the information acquired throughout the researchmitiis
motivate them to continue discussing pop culture in their given classrooms and

connecting it to literature.
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Risks

Students might be at risk of addiction due to the nature of pop culture, which
include video games, TV shows, movies, graphic noveisng others. In addition, the
participant might feel apprehensive toward being part of a focus group. This might affect
their performance during the interview. This might discourage participants from being
part of the study. In addition, there might be lieg risks when it comes to internet
charges based on the amount of bandwidth used for the interviews. This might mean that
you will undergo additional charges if your internet connection or bandwidth has reached
its limit. Furthermore, due to the panderaitd the nature of virtual education
(asynchronous and synchronous), your child might experience burnout due to the use of a
computer for the majority of the day. The option to segment the focus group into various
sessions rather than one sessions is silptyy and will ultimately depend on the
par t i ctokeres hhis$ dongto try to lessen the load and the strain technology
might have on each individual. In addition, the researcher will use the same platform the
teacher is using in the classroaombaintain a simplicity and to avoid overwhelming
students and the teacher with new platform
will be published might put the student at risk of being identified as the participating
students.

The st udipatidndsvoluptary, thay will not have to participate in this
study if they do not want tdf the student decides to stop after it has begun, all the data
recovered will be discarded and will not be used. If the student decides not to answer a
guestionor leave the investigation at any moment, there will be no objection, risk or

penalty to their person.
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Confidentiality

The identity of the participating students will be protected through the process of
eliminating any identifying information. The resdagc will not include names,
surnames, or any other identifying information in the data collected or the final published
dissertation. Instead, the researcher will create pseudonyms for all the participants of the
investigation. The students will either keferred to by the terstudentor by the
pseudonym created for the specific student. The only two individuals that will have
access to the raw documents would be myself (Michael Baez Arroyo) and the supervisor
(Joseph Carroll Miranda) including this assend consent sheet. In addition, officials
from the University of Puerto Rico Rio Piedras Campus or Federal Agencies responsible
for upholding the integrity of ongoing research might ask the investigator for the data
obtained in the study, including thdecument. The documents and data collected from
this investigation will be saved in a password protected USB. The documents will be
stored for a period of three years. After this period, the USB will formatted to erase any
and all of the raw data collect@nd any printed material will be shredded. The
dissertation will be the only document that will be conserved indefinitely to be used in
any other investigation. None of the raw data will be stored indefinitely. The data will not

include identifying infomation.

However, the investigator that will undertake the process of this investigation will
secure the data under a passwaratected USB. This data will be stored in two separate
USB and will not be provided to anyone outside of the main researchsup@cbisor. In

addition, in the place of their names, the participants will be given pseudonyms to
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maintain a degree of security and confidentiality. Nevertheless, there is always a risk of

loss of confidentiality.

In addition, due to the nature ofacus group the researcher cannot guarantee that
the participants will not divulge the information shared throughout the session. It is of the
utmost importance that each participating student in the focus group maintain
confidentiality, but the researchegnnot assure the participants that such confidentiality
wi || be respected by the members of the fo
name will be published might put your child at risk of being identified as having

participated in the study.

Theinformationthatis sharecelectronicallythrougha device(computers,
cellphonesamongothers)or platformsusedmaybecompromisedndrevisedby third
ro. partiesdhesandividualscould avelegitimateoniiegitinate@cce sdo themnformation
Patrono con igualdad de oportunidades en el empleo M/M/V/1

like afamily memberpatronshackerspr pirates,etc.Moreover,thedeviceusedmay

registertheinformationyou haveaccessednd/orsent.

Officials of the Rio Piedras Campus of the University of Puerto Rico or of federal
agencies responsible for ensurthg integrity of the investigation may request the raw
data obtained in this study from the investigator, including this document.

Rights

The researcheMichael Baezis an eleventh grade professor at the University of Puerto
Rico Secondary Schadrhe pupose of this disclosure is for you to determine whether

this relationship affectgour willingness to participate in this study.
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Your participation in this research is completely voluntary. You may leave the
investigation at any time. There will be repercussions for leaving the investigation.
Due to nature of virtual education, always remember to end the call by clicking the red
button in the middle of the Google Meet. This is crucial to protect your data and personal
information. Always remember &gn out. You have the right to receive a copy of this
form. Please be sure to save it to your personal documents. Participating or not
participating in this research will have no effect on grades, the teacher/student
relationship, the services receivedalool, or future classes the student may take with

the course teacher.

If you have any questions about your rights as a participant or claim or complaint
related to your participation in this study, you can contact the Compliance Officer of the
Rio Piedas Campus of the University of Puerto Rico, at-@680, extension 86773 or
cipshi.degi@upr.edu

|l f you have any questions concerning th

participation in the study, please email Michael Baeriahael.baezl@upr.edaur you

can reach me at (787) 45892. Also, you may contact Dr. Joseph Carroll Miranda at

joseph.caroll@upr.edor (787) 7640000 ext. (89230).

Sincerely,

Professor Michael Baez

| give consent for my child to participate in the above study.
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Parent's or Guardiands Name # 1 (print): _
Parent's or Guardiandés Signatwure
(Date)

&

| give consent for my child to participate in the above study.
Parent's or Guardiands Name # 2(print): _
Parent's or Guardiandés Signature

(Date)

(Researcher s Signat (Date))



Informed Assent Students

Investigation: The Use of Pogulture in a TESOL Classroom
Investigators. Michael Baez Arroyo

Chair: Dr. Joseph Carroll

MichaelBaez Arroyo is conducting qualitative researcttioe use of pop culture
in a single TESOL classroom. Through this resedrbbpe to learn abottow the taget
English teacher is using pop culture to create safe spaces and motivate students toward
literature. In addition,| seek to see how teachers select pop culture tvatetheir
respective students. | am hoping to gather evidence from eleven (1&ippats in total.
Out of these eleven participants, one would be the teacher (the focus of the study) and the
other ten would be the students who decide to participate from the target group in the
focus group interview. You are being invited to participatinis investigation in the
form of a focus group centered on your experience in the English class when it comes to
the use of Pop Culturé.you decide to participate, you will be askedtuticipate in
said focus group on the incorporation of pogue in your English classroom.

Most of the study will take place in the targetteadh®er Engl i sh vi rtual
but the focus group will take place at some point in the last week of the investigation.
This focus group will take place in a virtual ntieg through Google Meet. The focus
group will be audio recorded for the sake of maintaining accuracy when transcribing. The
results and conclusions will be published, but all identifying information will be stripped
away and replaced with pseudonyms tot@ct the participants. No part of the session
will be video recorded. If you decide to participate, you will be asked questions referring

to your feelings, thoughts, and questions about how your teacher uses pop culture and
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how it affects youThe data wl be analyzednd Iwill extract a number of themes that
are the most salient in mosttbe data collected
Benefits

There are no direct benefits in this study for the participants. However, students
might also be benefited in the informatiacquired throughout the research. This might
motivate you to continue discussing pop culture in your given classrooms and connecting
it to literature.
Risks

You might be at risk of addiction due to the nature of pop culture, which include
video games, T\6hows, movies, graphic novels, among others. In addition, you might
feel apprehensive toward being part of a focus group. This might affect your performance
during the interview. This might discourage participants from being part of the study. In
addition,there might be implied risks when it comes to internet charges based on the
amount of bandwidth used for the interviews. This might mean that your parents/legal
guardians will undergo additional charges if your internet connection or bandwidth has
reachedts limit. Furthermore, due to the pandemic and the nature of virtual education
(asynchronous and synchronous), you might experience burnout due to the use of a
computer for the majority of the day. The option to segment the focus group into various
sesshns rather than one sessions is a possibility and will ultimately depend on the
part i ctokers This$ dongto try to lessen the load and the strain technology
might have on each individual. In addition, the researcher will use the same pladgorm th

teacher is using in the classroom to maintain a simplicity and to avoid overwhelming
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students and the teacher with new platform

will be published might put you at risk of being identified as the participatirtgst.

Confidentiality

Your identity will be protected through the process of eliminating any identifying
information. The researcher will not include names, surnames, or any other identifying
information in the data collected or the final publishedadission. Instead, the
researcher will create pseudonyms for all the participants of the investigation. The
students will either be referred to by the testondentor by the pseudonym created for the
specific student. The only two individuals that will eaaccess to the raw documents
would be myself (Michael Baez Arroyo) and the supervisor (Joseph Carroll Miranda)
including this assent and consent sheet. In addition, officials from the University of
Puerto Rico Rio Piedras Campus or Federal Agencies rggmior upholding the
integrity of ongoing research might ask the investigator for the data obtained in the study,
including this document. The documents and data collected from this investigation will
be saved in a password protected USB. The documahbee stored for a period of
three years. After this period, the USB will formatted to erase any and all of the raw data
collected and any printed material will be shredded. The dissertation will be the only
document that will be conserved indefinitédybe used in any other investigation. None
of the raw data will be stored indefinitely. The data will not include identifying

information.

However, the investigator that will undertake the process of this investigation will
secure the data under a passiarotected USB. This data will be stored in two separate
USB and will not be provided to anyone outside of the main researcher and supervisor. In
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addition, in the place of their names, the participants will be given pseudonyms to
maintain a degree of saity and confidentiality. Nevertheless, there is always a risk of

loss of confidentiality.

In addition, due to the nature of a focus group the researcher cannot guarantee that
the participants will not divulge the information shared throughout the sefis®nf the
utmost importance that each participating student in the focus group maintain
confidentiality, but the researcher cannot assure the participants that such confidentiality
will be respected by the members of the focus group. Moreover, thefach at t he sct
name will be published might put you at risk of being identified as having participated in

the study.

Theinformationthatis sharecelectronically(computersgellphonesdigital
platforms,amongothers)usedcanbe compromisedndreviewedby third parties.These
individualscould havelegitimateor illegitimate accesgo theinformationlike afamily
memberhackerspr pirates.etc.In addition,the deviceusedmayregisterandsavethe

informationyou haveaccessednd/oremailed.

Your participation is voluntary, you do not have to participate in this study if you
do not want tolf you decide to stop after it has begun, all the data recovered will be
discarded and will not be used. If you decide not to answer a question otleave t
investigation at any moment, there will be no objection, risk or penalty to your person.

Rights
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The researcheMichael Baezis an eleventh gradeofessor at the University of
Puerto Rico Secondary Scho®he purpose of this disclosure is for you to determine

whether this relationship affeggeur willingness to participate in this study.

Your participation in this research is completely volunt¥iou may leave the
investigation at any time. There will be no repercussions for leaving the investigation.
Due to nature of virtual education, always remember to end the call by clicking the red
button in the middle of the Google Meet. This is cru@gbtotect your data and personal
information. Always remember to sign out. You have the right to receive a copy of this
form. Please be sure to save it to your personal documents. Participating or not
participating in this research will have no effect oadgs, the teacher/student
relationship, the services received at school, or future classes the student may take with

the course teacher.

Officials of the Rio Piedras Campus of the University of Puerto Rico or of federal
agencies responsible for ensurihg tntegrity of the investigation may request the raw
data obtained in this study from the investigator, including this document.

If you have any questions about your rights as a participant or claim or complaint
related to your participation in this siyd/ou can contact the Compliance Officer of the
Rio Piedras Campus of the University of Puerto Rico, atO0®0, extension 86773 or
cipshi.degi@upr.edu

|l f you have any questions concerning

participation in thestudy, please email Michael Baeznathael.baezl@upr.edaur you

can reach me at (787) 45892.Also, you may contact Dr. Joseph Carroll Miranda at

joseph.caroll@upr.edor (787) 7640000 ext. (89230).
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If you decide you want to be in this study, please sign your name.
l, , want to be in this research study.

(Participantds Si gna(Data)e)

( Re s e aSigndtuee) 6 s (Date)




APPENDIX B: INFORMED CONSENT TI
Reviewed 03/14/2021
Informed Consent Interview

Investigation: The Use of Pop Culture in a TESOL Classroom
Investigators. Michael Baez Arroyo

Chair: Dr. Joseph Carroll

MichaelBéez Arroyo is conducting qualitative researchtioe use of pop culture
in a single TESOL classroom. Through this resedrbbpe to learn abouow the target
English teacher is using pop culture to create safe spaces #udtenstudents toward
literature.In addition,| seek to see how the teacher selects pop culture teatetheir
respective students. | am hoping to gather evidence from eleven (11) participants in total.
Out of these eleven participants, one wouldneetéacher (the focus of the study) and the
other ten would be the students who decide to participate from the target group in the
focus group interview. You are being invited to participate in an investigation centered on
the use of pop culture in the skaoom. You have been selected due to various reasons:
(a) you are known to use pop culture in the classroom to create a more welcoming
environment, (b) you have been recommended by other professionals in the TESOL field.
If you decide to participate, yowill be asked tgarticipate in two interviews (Entrance
and midsemester), open your virtual classroom for observations, and volunteer lesson
plans, class material, and assignments used in thtodhgy interactions of your English
classroom. The reseaehr  wi | | observe the particed pati nc¢
months for a minimum of 50 minutes per class. These observations will take place twice
per week for a total of two classes per week.

Interview
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Most of the study will take place in th@rgetteachés Engl i sh virtual
This will encompass class observations, interviews, and data collection. The interviews
will happen in the first week of the investigation and three months into the research. The
data collection will be happenirggmultaneously until the research concludes. In
addition, there will be a focus group with students that decide to volunteer. The students
selected to participate in this investigation have to follow the following criteria: (a) a
GPA between 3.04.00, (B shows an interest in the topics discussed in class referring to
the curriculum, (c) shows an interest in pop culture and its use in the classroom. Both the
interview and the focus group will have a length betwe@rhburs. The interviews will
be audio ecorded for the sake of transcribing them ad verbatim. The results and
conclusions will be published, but all identifying information will be stripped away and
replaced with pseudonyms to protect the participants. No part of the session will be video
recoded. If you decide to participate, you will be asked questions referring to your
feelings, thoughts, and questions about how you uses pop culture in the cla3$reom.
data will be analyzednd Iwill extract a number of themes that are the most salient in
most ofthe data collectedrhe interview will be held through Google Meet. Neither the
teacher nor the students will have to download any application to participate.
Benefits

There are no direct benefits in this study for the particip&lusiever, teacher
might be benefited in the information acquired throughout the research. This might
motivate you to continue discussing pop culture in your given classrooms and connecting
it to literature.

Risks
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You might be at risk of addiction due to thature of pop culture, which include
video games, TV shows, movies, graphic novels, among others. In addition, you might
feel apprehensive toward being part of the interviews. This might affect your
performance during the interview. This might discounageicipants from being part of
the study. In addition, there might be implied risks when it comes to internet charges
based on the amount of bandwidth used for the interviews. This might mean that you will
undergo additional charges if your internet cartioe or bandwidth has reached its limit.
Furthermore, due to the pandemic and the nature of virtual education (asynchronous and
synchronous), you might experience burnout due to the use of a computer for the
majority of the day. The option to segment ithterviews into various interview sessions
rather than two interview sessions is a possibility and will ultimately depend on the
participants preference. This is done to try to lessen the load and the strain technology
might have on each individual. Inditlon, researcher will use the same platform the
teacher is using in the classroom to maintain a simplicity and to avoid overwhelming
students and the teacher with new platforms.

Your participation is voluntary, you do not have to participate in thidysf you
do not want tolf you decide to stop after it has begun, all the data recovered will be
erased and will not be used. If you decide not to answer a question or leave the
investigation at any moment, there will be no objection, risk or penajtyuoperson.

Confidentiality

Your identity will be protected through the process of eliminating any identifying
information. The researcher will not include names, surnames, or any other identifying

information in the data collected or the final publditgssertation. Instead, the
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researcher will create pseudonyms for all the participants of the investigation. The
teacher will either be referred to by the tdeacher, educator, professan, by the
pseudonym created for the specific teacher. The oryirtdividuals that will have

access to the raw documents would be myself (Michael Baez Arroyo) and the supervisor
(Joseph Carroll Miranda) including this assent and consent sheet. In addition, officials
from the University of Puerto Rico Rio Piedras CampuBederal Agencies responsible

for upholding the integrity of ongoing research might ask the investigator for the data
obtained in the study, including this document. The documents and data collected from
this investigation will be saved in a passwordtpcted USB. The documents will be

stored for a period of three years. After this period, the USB will formatted to erase any
and all of the raw data collected and any printed material will be shredded. The
dissertation will be the only document that vadl conserved indefinitely to be used in

any other investigation. None of the raw data will be conserved indefinitely. The data will

not include identifying information.

However, the investigator that will undertake the process of this investigation will
secure the data under a passwprdtected USB. This data will be stored in two separate
USB and will not be provided to anyone outside of the main researcher and supervisor. In
addition, in the place of their names, the participants will be given pseuddaym
mai ntain a degree of security and confi den
name will be published might put the teacher at risk of being identified as the
participating teacher seeing that thereods

investigation.
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Theinformationthatis sharecelectronicallythrougha device(computers,
cellphonesamongothers)or platformsusedmay be compromisedndrevisedby third
parties.Theseindividualscould havelegitimateor illegitimate accesgo theinformation
like afamily memberpatronshackerspr pirates,etc. Moreover,thedeviceusedmay

registertheinformationyou haveaccessednd/orsent.

Officials of the Rio Piedras Campus of the University of Puerto Rico or of federal
agenciesesponsible for ensuring the integrity of the investigation may request the raw

data obtained in this study from the investigator, including this document.

P.O. Box 23304 San Juan, Puerto Rico 00931-3304 Tel. 787-764-0000 ext. 89195, 89203 http://ege.uprrp.edu
Rights Patrono con igualdad de oportunidades en el empleo M/M/V/I

The researcheMichael Baezis an eleventh grade professor at the University of Puerto
Rico Secondary SchooThe purpose of this disclosure is for you to determine whether
this relationship affectgour willingness to participate in this study. Neither your
decision to accept or refuse to participate in this research nor the results wiltihe use

evaluate your performance as an employee at this institution.

If you have any questions about your rights as a participant or claim or complaint
related to your participation in this study, you can contact the Compliance Officer of the
Rio Piedras Capus of the University of Puerto Rico, at 78d00, extension 86773 or

cipshi.degi@upr.edu

If you have any questions concerning this research study or about your

participation in the study, please email Michael Baeriahael.baez1l@upr.edur you

can reach me at (787) 45892. Also, you may contaDr. Joseph Carroll Miranda at

joseph.caroll@upr.edor (787) 7640000 ext. (89230).
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If you decide you want to be in this study, please sign your name.

l, , want to be in thisesearch study.

(Signature) (Date)

(Researcher 6s Si gnat u(Datg)

APPENDIX C: TI QUESTIONS
SemiStructured Interview (SSI) Questions
Teacher Participant

The purpose of this individual interview with the teacher participating in this study has an
aim to understand the use of pop culture in the classroom and how it is applied. The
interview will be recorded through which the interviewer will ask for conJée

following questions are guide questions and may lead to other questions.

Questions:

Wha is your definition of pop culture?

What elements do you think pop culture considers?

What are a few examples of pop culture that come to mind?

Does pop culture carry an intrinsic value? If so, why?

How do you get to know what pop culture elements yaudesits are exposed to?

Do you use the internet as a tool in the classroom?

How do you incorporate pop culture in the classroom?

Do you plan your classes around pop culture?

What do you consider when planning your classes with pop culture?

10 How do youselect which elements of pop culture to use?

11.Do your lesson plans reflect the use of pop culture?

12.Do your assignments focus on the use of pop culture? How?

13.What is the view of the administration toward the use of pop culture in the
classroom?

14.What is the 1ew of other colleagues about your use of pop culture in the
classroom?

15. What activities have you used in the past that incorporate pop culture?

16. For what purpose do you use pop culture in the classroom?

17.Should there be an aim when one uses pop culture?

©o N~ wWDNRE
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18.Whatmediums of pop culture do you use in the classroom?

19.Do you use social media in the classroom?

20.Do you incorporate movies & TV shows in the classroom?

21.Do you incorporate music to your classes?

22.Mention a couple of movies, TV shows, songs, or video gamebaxmi
incorporated in the classroom.
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APPENDIX D: FG QUESTIONS
SemiStructured Focus Group Questions & Procedure
Student Participants

The purpose of this focus group iIis to unde
culture affects thetudents in the targeted classroom. In addition, | hope to see what the
participants think (advantages and disadvantages) of the use of pop culture in their
classroom. The interview will be recorded through which the interviewer will ask for
consentThe prticipants will be given a pseudonym, either a name or a number, and they

will be address by the given pseudonym throughout the focus group interview. The

following questions are guide questions and may lead to other questions.

Questions:

1. What do yowonsider pop culture?

2. How do you think pop culture affects the teaching of literature?

3. What are the advantages and disadvantages of talking about pop culture in the
classroom?

4. How does your teacher use pop culture in the classroom?

5. Have you been exposedvmleo games, movies, tv shows, among other mediums
in the classroom?

6. Does your teacher use pop culture that you watch, play, read, or interact with on
your free time? If so, which ones?

7. How do you feel when the teacher uses pop culture in the classroom?

8. Do you feel more motivated when the teacher uses pop culture rather than just
classic literature?

9. Are the assignments harder or easier when they incorporate pop culture?

10. Should your teacher continue to use pop culture in the classroom? Why?

11.What has been yw favorite instance when the teacher used pop culture?

12.What has been your least favorite moment while using pop culture?

13.Does the teacher use an interest inventory?

14.How has the teacher implemented the interest inventory?
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APPENDIX E: INTEREST INVENTORY
A bit about me

» Aug 12, 2020 (Edited Aug 19, 2020)
Assignments (formative) (S1) * 15 points Due Aug 21, 2020

sss

Record a short video in which you share some general details about you. Use the Flipgrid link included below to record
and submit your video. While you may choose to add more information than the one requested here, you must make
sure that you include the following:

1. Your full name and age

2. Your birthplace and hometown

3. Your favorite hobbies (sports, reading, dancing, writing, drawing, composing, etc.)

4. Your expectations for this school year

5. Two to three adjectives that best describe your personality

Optional details

6. Your favorite music genre and artist(s)

7. Your favorite sports team(s)

8. Your favorite movies and/or series

9. Your favorite literary genre(s) and books

10. Your favorite places on the island and/or around the world

I will soon be adding my own video so that you can get to know me a bit more as well.

E8 Rubric: 2 criteria « 15 pts

_==_ Flipgrid | 86d713d2
: https:/flipgrid.com/86d713d2
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APPENDIX F: ORWELL

@ About the Upcoming Week: December 1-4

* Nov 27, 2020

Dear students-
Here's our agenda for the upcoming week:
Tuesday, December 1 (Synchronous class on Google Meet / 1:00 PM)

1. Class discussion of Orwell's 1984: Book One (Chapters 1-8)
2. Orwell videogame on Steam

Thursday, December 3 (Synchronous class on Google Meet / 1:00 PM)

1. Class discussion of Orwell's 1984: Coercive and discursive power
2. Orwell videogame on Steam

Friday, December 4 (Asynchronous class activities)

1. Making predictions about Book Two: Winston, O'Brien, and the dark-haired girl
2. Read Book Two

2 Class comments

163



APPENDIX G: POWERPOINTS
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